AUTUMN 2019
A word from the Chairman
It may seem a little
redundant as we approach
the
October
half-term
holiday, to wish you all well
for the new school year! But
I will do so anyway.
At the beginning of October,
it seemed that we had
entered not just a new school
year but a world which
throws up new challenges
and questions each day.
It is becoming increasingly hard to avoid the fact that the political
decisions, being taken in places that may be hundreds of miles away from
our doors, are going to have a major impact upon how our schools continue
to operate.
This is the unknown-something we will have to respond to when we know
what we are facing.
What we do know is the Conference season has brought the usual plethora
of promises from the major political parties. That is to be expected and we
are told about extra funding, abolition of OFSTED and 101 other similar
promises.
This ‘jam tomorrow’ story is one which schools have heard many times
before. What we know, in the here and now, is that many colleagues are
facing financial difficulties, which are forcing them to make choices on
staffing, resources and buildings in a way which should not be required.
Politicians tell us we are the sixth richest country in the world.
Schools are coping brilliantly and ensuring that the quality of the
educational provision on offer continues to be of highest standards.
Something I know personally as I continue to visit schools across the
country. My admiration for the work you are doing in your schools
grows daily and your ability to focus upon the needs of the pupils,
teaching staff and parents is one which will continue irrespective
of the changes which may come in the future.

We, at NASS, continue to address the issues facing colleagues in small schools. At present we are
working with heads from across the country, NAHT, colleagues at Marjon University, Sheffield
Hallam University, Early Years experts, School Food Plan Alliance, Calderdale against School Cuts
and other individuals in order to gain insight and guidance on the issues being faced within small
school settings.
This we will continue to do. The range of contacts we work with continues to grow. But we also
need your help – as you will see later in this newsletter.
For now, may I wish you well for the future – whatever it may be.
Neil.

‘Deep diving’ in small schools
On

8th

October 2019 Mike Sheridan published a blog which is reproduced.

Mike Sheridan, the OFSTED Regional Director for London, talks about our new education inspection
framework and how they’ll inspect the curriculum in the smallest schools.
Small schools are unique institutions. They offer an education, and so much more, to children and
families in close-knit, often isolated communities. I’m now Ofsted’s Regional Director for London.
While small schools in London are few and far between, I used to be the headteacher of 2 very small
schools up in the north. So I understand the challenges that the smallest schools face, as well as the
opportunities they present.
One of my schools was in a very isolated village at the top of the North Pennines. It was nestled in a
beautiful and unforgiving landscape. I remember driving through drifts of snow several metres
high to get to my interview. I remember snow in May and lots of rain!
More importantly. I remember the families and children who attended that tiny school. I remember
the difference that brilliant teachers and support staff made to those children’s lives, particularly
those with additional needs. We celebrated the uniqueness of the place we lived in, as well as
providing opportunities to broaden children’s horizons and prepare them for life wherever they
chose to settle as adults. I remember long days of teaching, followed by meetings, planning and
paperwork. I loved my time at that school, but it was hard work!

Curriculum and ‘deep dives’
I know that some small schools are nervous about the new education inspection framework (EIF)
and the demands that our ‘deep dives’ will place on staff. Some are worried about the workload
implications for teachers who are coordinating multiple subjects and balancing other
responsibilities as well. I understand these concerns but want to offer some reassurance.

First, children in small schools deserve to have access to the same broad curriculum as anyone else.
I’m sure no one working in a small schools would disagree. Many small schools are incredibly
creative in finding ways to share burdens and make sure that their offer is rich and wonderful.
When I was a headteacher, we worked with a group of 5 other schools to develop curriculum and
solve tricky issues. We’d share resources and expertise to benefit children across the partnership.
Later, I entered into a federation with another small school so that we could share subject leadership
across both schools, while maintaining the uniqueness of each. Small schools can be innovative and
punch well above their weight.
In the ‘deep dive’, our inspectors take an in-depth look at different subject areas within a school. it
helps us to understand the quality of education you’re offering, and whether the curriculum is
achieving what you want it to.
Our inspectors understand the unique challenges you face as small schools. They’ll take account of
the way you organise the curriculum and leadership of subject areas. Inspectors will work with you
to understand what’s typical and what’s different because of inspection, for example if teachers are
out of class when they would not usually be.

From an inspector’s point of view
We piloted inspecting against the EIF extensively last year, including in small schools. The following
account is from one of Her Majesty’s Inspectors piloting in a school with 40 children:
“once we’d been greeted by the headteacher and introduced ourselves to staff, both inspectors
met with staff responsible for the 3 subjects that were the focus of our deep dives. By 8.40am,
we’d built a picture of how leaders plan the curriculum to build pupils’ knowledge in these
subjects. We visited lessons with staff: the curriculum leader or headteacher, whatever was
most convenient for the school at the time. We could only see history being taught in the Year
3/4 class, but that was fine. We looked at the books of pupils in other year groups and we
spoke to pupils about what they were learning in history. By mid-afternoon, we had rich
evidence of the school’s history curriculum.
Towards the end of the afternoon, we brought our findings together and identified common
thread between subjects. Then after school, we tested out our thoughts with staff by talking
about the other subjects they teach. We also asked them about workload and safeguarding.
Throughout the day, we were conscious of not putting too much pressure on staff. We worked
flexibly to make sure we got the evidence we needed without causing undue disruption to the
school day or being a burden to staff.”
I hope this offers some reassurance. The deep dive is not about catching you out or making things
difficult. We understand that approaches vary across schools and will take each school’s
circumstances into account, including the very smallest. We are keeping the implementation of the
new framework under close review and are especially keen to hear from you if you are in a small
school and have had an inspection.
Our new inspection rightly expect all children to have access to a broad and balanced curriculum.
However, I’m confident that they provide small schools with the opportunity to demonstrate, and
be recognised for, the innovative ways in which they deliver their curriculum, so that their children
thrive.

BORIS BUDGET IMPROVEMENTS
The new Prime minister has made much of supposed generous new funding for schools. According to a
respected economic think tank, this major pledge to boost school coffers will reverse recent budget cuts,
but leave schools where they were 13 years ago. Good electioneering though!
Earlier this year the previous Education Secretary Damian Hinds met Faith School leaders to discuss
academisation. It transpired that when such schools become academies, they are no longer required to
contribute the existing percentages of running costs. Were all schools suddenly to become academies
this would significantly drain future national budgets.

Shocklach Oviatt C of E Primary School explores how a collaborative
approach is key
Finola Jackson is the lead for Religious Education, Collective Worship and a member of the Senior
Leadership Team at Shocklach Oviatt C of E Primary School, situated ten miles south of Chester. The
school is led by Executive Headteacher, Kath Shephard.
Last year, this small rural village school with 45 pupils on roll, achieved the Gold RE Quality Mark, a
prestigious award that opened the door to exciting opportunities for creative and successful
collaborations. REQM Project Manager, Linda Rudge invited Finola to share the Shocklach journey
at two national RE conferences, 20:20 RE held in Crewe last October and the London Strictly RE in
January 2019.
In the conference workshops, Finola invited teachers to consider how RE could be enhanced in their
schools by addressing a series of key questions, some of special relevance to smaller schools: What
is effective continuing professional development (CPD)? How can we ensure that resources used to
develop our own professional knowledge have an impact on both the subject and the school? How do
we recognise what is ‘good’ RE, and how it might improve the wider learning in the school? The
Department for Education published implementation guidance on effective CPD in 2016
(https://www.gov.uk/government/publications/standard-for-teachers-professionaldevelopment) advising schools in England that the best CPD practice should incorporate
collaboration and expert challenge, underpinned by robust evidence, setting goals for evaluation
and improving pupil outcomes.
Much CPD today takes place in school, led by senior teams or subject leaders, as well as engaging
with external consultants or advisers. RE access to CPD is often constrained by the realities of tight
competition within overstretched budgets. Good practice in our subject should not be regarded as a
minor achievement or marginalised as a peripheral interest, but recognised as a truly valuable asset
for the whole school. Pupil progress should have equal status and be celebrated accordingly.
Resources that allow schools to progress effectively in the professional development of their
teachers, and the provision of RE for their pupils are vital. The conference workshop opted to focus
on the role of the Religious Education Quality Mark, managed by the RE Council of England and
Wales.
Following the success of the conferences, grant funding was awarded to promote the RE Quality
Mark in other schools. Finola joined forces with Canon Jane Brooke (who developed this award
along with Mary Myatt as a way of celebrating high quality practice in 2013). In May they
collaborated to organise a CPD day: Creative RE and the Educational Offer at Chester Cathedral.
Feedback from the event highlighted a real buzz and the desire to make good RE teaching infectious
– to energise, inspire and support.
Some would argue that we live in an age of growing secularism and so a degree of opposition to
initiatives for the development of RE should come as no surprise. Following the visit to Shocklach
by local MP Antoinette Sandbach, we received tweets expressing fears of “indoctrinating children”
and critical of the school vision.
We aim high in our hearts and minds as we blossom in God’s garden. For nothing is impossible with
God” (Luke, 1:37).

This vision with its biblical reference had been
embroidered onto a handkerchief and
presented as a special gift to Antoinette, along
with two messages of encouragement on
climate change; Don’t blow it and there’s still
hope - act now. The children wanted to express
their own concern, not by striking, marching or
in aggressive activism, but rather by showing a
more thoughtful, humble, kinder and gentler
art of protesting.
The tweets of opposition served to highlight the
importance of embracing diversity and
teaching children to understand and respect
others - their beliefs, traditions and practices.
RE gives children the chance to think about,
reflect and respond to matter of faith, belief and
values. It can open children’s eyes to how
others see the world and give them the chance
to express their insights about how we respond
to the big questions of being human. Creating
divisions between people because of how they
pray, how they look and what they believe is fuel for extremists. RE teachers are in a privileged
position to be a force for good, yet it is all too easy to feel isolated particularly in small schools
making successful collaboration an absolute necessity.
Social media is a powerful tool and negative or aggressive responses should not detract from the
positive benefits. Antoinette Sandbach shared funding opportunities during her visit and later on
social media, revealing a £3 million scheme available for repair and refurbishment of buildings and
sites that bring local communities together. Surely worth exploring for small rural schools!
Award winning RE exemplars were also shared at the Chester Cathedral CPD event. Earlier in the
spring term, Shocklach children made a film on the concept of Creation winning a KS2 Canon
Chancellor Award. They wrote stunning poetry and composed their own music for cellos and
violins - the powerful rap also engaged listeners, conveying the message that it is everyone’s duty
to look after our world in the context of climate change, inequality and conflict. The film is currently
being used by Chester Diocese to share with RE leads and Canon Jane Brooke has requested to take
the film to inspire teachers in The Solomon Islands - collaboration on the international stage! The
video can be found at:
https://vimeo.com/319751824
Invited to be a contributor for the publication, “RE today” Finola reflected on the effectiveness of
her professional and school development through the Religious Education Quality Mark process.
Shocklach, as a voluntary controlled school, is not given a separate grading for RE under the SIAMS
framework (The Statutory Inspection for Anglian and Methodist Schools) but the quality of RE is a
key contributor to the overall outcome for the school.

“The size of your school is no barrier whatsoever to going for gold.”
“We had to think creatively how to fund certain aspects including the cost of the award itself and
secured a grant from our local SACRE (The Standing Advisory Council on Religious Education).
Crucially, we won support from the governors.
They believed in our determination to enhance children’s learning experiences in RE and accepted
that the value of the subject could make a significant contribution to whole school improvement.
We made changes to ensure that the approaches to teaching RE underpin the entire school
curriculum - it is now taught creatively through artefacts, drama, art, poetry, music and Forest
Schools. Our enquiry based approach using ‘big questions’ is not confined solely to RE. Assessment
and feedback is delivered across a range of different subjects. We have organised a wider range of
visitors, workshops and trips. Children are given the opportunity to explore and unlock the depths
of religious texts. All activities are enhanced through strong relationships with parents, governors
and the local church.
We are fortunate at Shocklach that staff have developed
strong links with other schools – support is enhanced by
the sharing of good practice, top tips and resources. Our
local RE Hub and High School were more than willing to
lend artefact boxes and offer advice on hosting an
interfaith week.
Whilst at the LTL RE Hub (Learn, Teach, Lead) in Hoole,
Chester, Finola was given a recommendation for The
Pushpanjali Dance Company to enhance the study of
Hindu philosophy, beliefs and rituals. This experience
prompted the children to consider some big questions
including the complexities of Hindu belief in
reincarnation and “karma”. A graceful and intricate
classical dance taught by Prajyoti Madhusudan was
incorporated, at the children’s request, into the school’s
end of year performance.
Finola believes the purposes of the RE Quality mark are twofold. “It recognises good practice in RE
and is a fantastic tool for on-going development. I am passionate about teaching and leading RE. The
subject makes a unique and powerful contribution to children’s learning, providing opportunities to
explore the big ideas around religion and belief and relate what matters to their own lives.”
Children’s work and RE experiences are regularly shared on social media platforms including
Facebook, Twitter and the Cheshire West and Chester RE Facebook page. “It was exciting to raise the
profile of RE in school and encouraging to see such positive comments from supportive parents and
members of the local community. This evidence was shared with the Quality Mark assessor too. The
assessor’s visit was an overwhelmingly positive experience and a wonderful celebration of RE. The
children spoke enthusiastically about their RE experiences particularly about using silent debate to
respond to images and their appreciation of being given time to do some “tricky thinking”.
Shocklach celebrated their award and issued a press release, benefitting from positive press
coverage and wider recognition, including a direct quote from the assessor: “the subject leader is

very passionate and proactive and that is clearly why the subject is so well taught and embedded
across school. It is great that this passion is shared with other schools to benefit children”.
The presentation ended with the voice of a child.
“RE is an incredible experience which helps me to understand life”- Izabel, Year 4.
Finola leads one of the seven new Chester Diocesan RE Cluster Groups at Shocklach. Launched in
April, these new collaborative networks give Heads and RE leads the opportunity to support, share
good practice and discuss what's happening in the RE world nationally. The recently published RE
Statement of Entitlement by the Church of England Education Office details important changes and
pertinent information. Balanced RE is key; this goes beyond a sociological study of religious
phenomena and should include theology, philosophy and the human and social sciences. Cluster
members found it helpful to consider this as believing, thinking and living.
The following email from the Deputy Head of Tarporley C of E Primary School, Helen Maddocks gave
the Shocklach community a huge boost:
“Thank you for everything you’re doing – this
collaboration couldn’t have come at a better time for us!
The RE Cluster and recent event at Chester Cathedral
have been really inspiring”.
The clusters provided updates on the new SIAMS
framework, offering a platform to explore how RE
contributes to the wider Church of England’s Vision for
Education, ‘Deeply Christian, Serving the Common
Good’. The recent Commission on RE has detailed
thought-provoking recommendations for RE including a
National Entitlement and a new name for the subject –
Religion and Worldviews. Support and information will
also be given on the practical implementation of
initiatives such as the REQM, HeartSmart and The Global
Neighbours Accreditation Scheme.
Shocklach has recently celebrated being one of just 12 out of

of 51 applications selected for this year’s Edsential’s Grant Fund and these applications will impact
and influence the young people and communities of 72 schools. The application was deemed to be of
the highest calibre and scored highly. The judging criteria required innovation and activities outside
the scope of core school budgets and of sufficient merit to leave an enduring educational legacy.
The project devised at Shocklach gives pupils the opportunity to make a series of short video films
based on the central theme ‘making a difference’ showcasing the concept of courageous advocacy. An
approach to education that embodies an ethos of action taking, challenging injustice and becoming
agents of change in the transformation of ourselves, our relationships and our communities from
local level to the global. Teaching courageous advocacy offers many challenges. It is all to easy to
adopt a token approach, giving children the impression that all will be well by buying a Fairtrade
chocolate bar from time to time, wearing a red nose once a year and remembering not to leave the
TV on standby. Educational policy should avoid playing excessively on children’s fears, with overly
graphic images of famine, disease or drought. Instead the Shocklach approach is to nurture hope by
creating a positive and compassionate world vision.

The series of films will show how Shocklach pupils, engage in social action as courageous
advocates for change in their local, national and global communities. In line with the school vision
of educating hearts, souls and minds, to be the best version of themselves and to give back to the
world. The content will be available as an inspiration to other schools to stimulate and enhance
collaborative opportunities.
The film themes are linked to the National Curriculum, Fundamental British Values, SMSC
(Spiritual, moral, social and cultural development), PSHE (Personal, social, health and economic
education) and cover topics such as prejudice, celebrating difference and encouraging respect
and dignity. Whole school communities will be encouraged to be courageous advocates by
teaching how to achieve peaceful effective activism, employing similar methodology to deliver
positive social change. The size of a school is no barrier to achievement and ensuring fantastic
outcomes for children.
Shocklach is undertaking exciting initiatives through Eco Schools, Global Neighbours and the
Archbishop of York Young Leaders Award. One of
these, Global Neighbours is an accreditation scheme,
recognising and celebrating global education in
partnership with Christian Aid and the Church of
England’s Education Office. Finola’s voluntary work
for Christian Aid involves supporting schools to gain
this award and she is looking forward to exploring
global opportunities with Rachel Jones, Headteacher
of Kingsley St John’s C of E Primary School, next
month. A collaborative project is currently in the
pipeline to secure funding to support a wider pool of
schools. The worry is
senior leadership teams
may see these initiatives as ‘yet another thing to do’.
But with support and a few tweaks, it can be shown
that great work meeting the criteria is already being
achieved if not yet recognised or acknowledged.
Finola is keen to show how Global Neighbours can
offer wonderful opportunities for children to create
a more just and joyful world. Accreditation costs may be a barrier particularly for smaller schools
and so advice on seeking funding streams (for example from parish council committees) is
crucial.
Cheshire West and Chester will be launching a brand new RE Syllabus in July and Shocklach are
delighted that Finola has been asked to speak to delegates about national developments in RE.
Future collaborations are looking very positive!
The fast changing world of modern education poses many challenges but there is something
really special and quite extraordinary about the ‘feel’ of small schools, underpinned by the whole
community going above and beyond. With passion, hope and talent, leaders can open the window
of opportunity to ensure that highly productive collaborative relationships will be delivered.
Small schools can weather the inevitable knocks and threats to thrive, flourish and enable “life in
all its fullness” (John, 10:10)

NASS EARLY CHILDHOOD UPDATE:
Ministerial changes:
Just when we thought that things couldn’t get more challenging then we are told that Nick Gibb has been
given responsibility for early years education and funding. This is a cause for concern as he now has a
huge role as this was previously a separate ministerial responsibility. Sadly, as a minister he lacks an
understanding of how children learn and his approach is characterised by ‘top-down’. However, even he
has said that EY teachers and practitioners do not need to prepare paperwork for Ofsted inspectors as
nearly ¾ of staff have reported they are doing extra paperwork ‘just in case.’
When we consider the four over-arching principles that should shape practice in early years It will be
interesting to see how Mr Gibb maintains them. These principles are:
• Every child is unique and is constantly learning and can be resilient, capable, confident and selfassured.
• Children learn to be strong and independent through positive relationships.
• Children develop and learn well in enabling environments indoors and out. The experiences
provided should respond to their individual needs and thus there is a strong partnership between
parents and practitioners.
• Children develop and learn in different ways and at different rates and the Characteristics of
Effective Learning underpin these needs and interests. Children with SEND and EAL and the
summer born in particular will need particularly careful consideration.

Shrinking break times in
English schools - since the
advent of the National Literacy and
Numeracy Strategies in 1998 and
1999, an ‘hour’ was given over to
each. Despite the ‘hour’ not being
statutory, applicable or appropriate
for early childhood, many schools
felt obliged to follow the guidance in
each year group. This was when
break times started to disappear.
Lunchtime became shorter and
afternoon break simply vanished as
teachers were expected to cover more academic curriculum. University College, London has found that
the youngest children aged 5-7, have 45minutes less break time per week than children the same age
did in 1995. The impact on emotional and physical health is clear. However, the DfE has responded that
it is up to schools to decide on the structure and duration of the school day.

Reception Baseline test:
Despite a great outcry and opposition, there is feeling that this is going to be a ‘done deal’. However,
readers must remember that this year is a pilot initiative and nothing is in statute yet. Interestingly almost
200 schools have already dropped out of the assessment pilot before it began this term.

Early Years Foundation Stage group unification:
At the end of May,2019 a coalition of early years groups started to correlate a unified response from
across the sector regarding the proposed changes to the EYFS. The aim is to prevent a ‘top down’ effect
on the youngest children. It can be downloaded from
https://bit.ly/2kbtwqE
In the “Getting it Right in the Early Years
Foundation Stage: A Review of Evidence: EYFS
Early Learning Goals, Teaching Content and
Pedagogy in Reception Years” by Chris Pascal,
Tony Bertram and Liz Rouse (CREC) have
revealed the following:
• Reception children first need to grasp
basic mathematical concepts such as
equivalence before going on to counting
or numeral recognition.
• Communication and language proficiency
under-pins all other areas of learning and
is particularly important for less
advantaged children and children with
EAL and additional needs.
• Literacy is dependent upon a securely
developed understanding of spoken
language, vocabulary and listening
comprehension skills. Reception children
need to develop methods of extracting
meaning from text.

The launch of this research-based document was attended by representatives of the coalition
members and lots of interested parties. The authors Professor Chris Pascal and Dr Tony Bertram of
the Centre for Research in Early Childhood presented the document with several others from the
coalition which has been funded by the Froebel Trust and Montessori St. Nicholas Charity. The
coalition includes Early Education, Early Childhood Studies Degree Network, Early Childhood Forum,
Early Years Alliance, National Children’s Bureau, Keeping Early Years Unique, National Day Nurseries
Association, Professional Association for Childcare and Early Years, Sector Endorsed Foundation
Degrees in Early Years Professional Association and TACTYC.

Key messages from the literature review include:
• The Characteristics of Effective Learning should be recognised as being of central
importance and given greater prominence to ensure foundational skills, understanding
and knowledge in these areas before more advanced learning is introduced. The COEL
support for the development of self-regulation and positive learning habits thus should
be given a more central focus.
• The Early Learning Goals should include a wider range of learning dispositions and
capacities including self-regulation.
• There should be more focus on conceptual knowledge of maths and practical experience
of maths, communication and literacy skills in the real world, that have meaning to
young children. There is no evidence to support giving mathematics and literacy greater
emphasis than any other area in the EYFS.
• There should be far greater recognition of the interconnectedness and holistic nature
of children’s learning.
• A balanced teaching approach incorporating play-based and relational pedagogic
approaches, alongside more structured learning and teaching, needs to be recognised
as crucial in the transition between EYFS and Key Stage 1.
• More support and encouragement should be given to Expressive Arts and Design, as
these enhance mental health and wellbeing as well as creativity, problem solving etc.
• Disadvantaged children need more opportunities for play, language consolidation and
extension, and opportunities to develop their wider learning dispositions.
• Teaching must recognise the diverse cultural and social life experiences of young
children, including those who are summer born and those with a broader span of social
and behavioural competencies.
• Some of the government’s plans to remove shape, space and technology from
assessment are not supported by the evidence.
• Overall, practitioners felt that the EYFS framework did not need change, but more
professional development, access to specialist support such as speech and language
therapy and more time to work with children and parents in relation to home learning
were crucial.

Small-scale research:
This document from the government is also worth a read as it describes a variety of smallscale research projects that may be of interest to small schools. It can be downloaded from: .
https://bit.ly/2WIXy6r

WHAT WE LEARN FROM SUCCESSFUL SMALL SCHOOL HEADS
Recent Research Findings
This project involved the TTA and University of Reading School of Education. Ten Heads of
successful schools from six LEAs in southern and eastern England. were studied, identified
from Ofsted reports, Beacons of Excellence lists and LEA nominations. Each school was visited
for a day. Professor Geoff Southworth reports.
Headship was regarded as very hard work- not a complaint but time-consuming and tends to
occupy the mind a lot. Dealing with so many people in the dual role of Head and teacher was
exhausting. In terms of professional development most saw it deriving from doing the job; the
added burden being not really prepared for it- a steep learning curve. Lack of real recognition
for all they do, joins resources problems as worst features of the job- not forgetting paperwork
and never enough time.
All saw themselves as leading layers with enhancing pupils’ learning and progress central to
school improvement. None relied on a single approach to school improvement. Most
commonly, they monitored what happened in classrooms and across the schools. A most
telling strategy had been the introduction and adoption of policies for teaching and/or
learning. Staff discussions were much valued.
As for leadership, they regarded it as to do with looking ahead and vision, knowing where you
want to go. Limitations such as resources had to be accepted but effective heads thought their
way around them. There were good features. The best were having a direct impact, being able
to do things for the children, seeing their progress and, likewise, staff satisfaction. They valued
the growth of the school and a collegiate ethos and felt very good making the school run as
they wanted it to run. They valued the partnership impact of school, village and parents all
supporting the children.
These characteristics of successful Heads were noted:
Relationships; being a good teacher leading by example; having a vision; winning respect;
being strong and determined; and committed and positive; knowing what is really going on;
being reliable, adaptable and flexible; being a good communicator; the children central in
priorities; dealing effectively with change and working ‘bloody hard!’
Critical in policy formation were matters of lesson planning, assessment and evaluation,
monitoring of outcomes; reports from subject co-ordinators and shared staff discussions- all
central to effective school development planning.
What emerged from the study was that school leadership for these ten Heads was
differentiated and multi-faceted, with effective maintenance and management central to
progress. Creating and sustaining productive, professional relationships was very important.
One sometimes had to be tenacious as well as direct and frank with colleagues. Leadership
involved working with others, which could be fun but which also had to suit the circumstances
they faced at any one time. At the very heart of all they said and did was an unrelenting concern
for the children and their progress.

DRAMATIC LOSS of SMALL SCHOOLS
“The Guardian” reports that the number of small schools in England has halved since 1980. Yet
the Blair/Blunkett 1998 Circular 110 stated categorically that there should in every case be “a
presumption against closure.” It did not mean closures would not occur, but it was later
explained to Shropshire County Councillors, by the then Secretary of State, that closure had to
be a last resort and serious impact on the Local Authority from not closing would have to be
demonstrated.
This demands a serious discussion before any action to initiate closure, formal or informal, but
NASS and local communities are never given details of how such discussions are conducted. The
statement is baldly made that closure is to proceed despite that Circular allegedly having been
discussed.
The newspaper describes how
children
are
being
increasingly taught in “superjumbo” institutions in towns
and cities, many with more
than 800 pupils, leaving
villages to mourn the loss of a
vital community asset. Over
the same period the number
of primary schools with over
600 pupils has increased from
50 to 780 and more than 100
have over 800 pupils. Almost
11,000 primary schools in
1980 had under 200 pupils,
today that figure is fewer than
5,000.
More than 3 out of 5 rural schools have closed and just this century 150 now see their pupils
travelling long distances. It is similar in Scotland and Wales. The largest proportional declines
were in Wales, the north-west,, Yorkshire and the Humber, while the smallest declines have been
in the south-east, east Midlands and London. Tory MP and report author Neil O’Brien, claimed,
“Many people will feel uneasy. A village loses a lot when it loses its school.”
A DfE spokesperson says the Department shares the general comments emerging in responseessentially clear regret- and through differential funding helps reduce the possible contributory
factor of resources. £25m is now pledged but NASS has consistently found this money rarely
reaches schools as intended- local strategies to minimise access by changing the declared
qualification parameters sees most of the money serving general LA education budgets. NASS
advises small schools to contact their MP and seek representation thus at the DfE if such happens
in their areas.

SECONDARY “MIXED ABILITY” – LEARNING FROM THE SMALL
SCHOOL APPROACH
Dominic Bergin, Head of The Elmgreen Secondary School, credits work he has seen at
Rosendale Primary, in the same academy group, for convincing him of the virtues of mixed
attainment organisation. He saw a sorry falling away of such high standards under the
traditional secondary system, affecting both Key Stage 3 and 4. He wanted both to capture and
extend the very good quality he had seen at Rosendale, not least rich writing. He was ‘blown
away’ by much of what he saw. “You had much more of a process of cementing the knowledge
and skills while the children were really engaged in that process.”

The Elmgreen Secondary School

He cites research that mixed-attainment works – (and indeed NASS knows that as well). “The
curse of the bottom set does not exist and ‘low ability’ and such phrases are thrown out.” It has
been three years and last year all subjects except Maths and Science were taught in mixedattainment groups and those will switch from standard setting when the next Y7s arrive. The
school has appointed a teacher of relevant experience to lead staff forward.
The school pursues a ‘mastery’ curriculum – where no-one on until all pupils understand key
concepts. Dominic regards mixed-attainment ideal for a model that exploits those who can to
deepen their own insights by helping those who cannot – the classical “master-apprentice”
model so regularly exercised in small primary schools and increasingly some larger ones. It is
the model used in Shanghai and Japan – countries always doing well in PISA surveys.
Parental opposition, if abandoning setting, might be assumed but by carefully explaining the
reasons and ensuring families are kept aware of outcomes, has seen not a single parental
objection so far. “It’s about constant monitoring of the teaching and how th support available
works!”.

Obituary

James York-Moore
James was a former member of the NASS Committee following a very successful career as Head
of a three-class primary school in Seagry in Wiltshire. At his first Ofsted inspection he was
rather fearful in the preparation stages of how the lead inspector would view what he regarded
as his own distinctive values and related teaching and learning concepts. He need not have
feared.
Seagry achieved one of the very best reports Ofsted has in its database- what today we call
OUTSTANDING. It ran through the whole school strongly built on inspirational teaching in
reception and KS1 with James’ own teaching in Y5/6 significantly polishing the final quality of
pupils’ work- not least in maths., language, science and technology. The time of inspectors able
to reward consistently high-achieving teachers with Ofsted certificates had not arrived but
Seagry would have earned them.
The quality grew from a curriculum genuinely broad, balanced and relevant- as the nation
required. Art and music integrated effectively with both language and mathematics learningas in their turn did history and geography. Consistent use of local resources was evident from
the displays of artefacts loaned from local sources to support work on early Egypt, and South
America, current during the inspection.
One aspect of this work was a
separate language task- even so
treating the RE curriculum as
well- to draft a headline and frontpage news story treating the
escape from Pharaoh of Moses
and the Hebrews. Such natural
overlapping
of
curriculum
demands resulted from his very
sophisticated grasp of planning.
Respect for maps and mapping
was strong, effectively crossing
those same basic skills boundaries. It was seen in present and past work in every class and was still
evident a year later when the inspector found documents that needed returning and called
unannounced.
Management was high quality with all governors involved in evaluation in one form or another. James
earned their respect by his clear but determined commitment to the centrality of effective teaching.
This particularly showed in the engagement of a part-time specialist teacher for mathematics, who
was having particularly enhancing impact on KS2 standards.
James saw how his example was central to what NASS hoped for all its members and joined the NASS
Committee to share its work. Sadly, shortly after the inspection and leaving the school for a larger
one, his wife, visiting the local bank, collapsed and died. In hindsight much of James’ later story was
probably blighted by the shock and grief of such a tragedy. His death comes after a severe stroke
about a year ago from which he was only slowly recovering. Two such individually talented people
dying only in later middle years is a great loss to the well-being of society- and in the education of
our children.

SMALL SCHOOLS MONTH
Proud of your school?
Want the world to know the great things you are doing
Then tell them in

June 2020

Use an event you have planned for this month and make it your contribution to
this annual event. Tell the world and NASS too.
in 2019 in order to provide more choice for members we extended the Small schools Week onto
the whole of the month of June. This was to allow school greater flexibility of choice as we
appreciated that this time of the school year was likely to be already full of a wide range of events.
We hoped that this allowed schools to make a choice and would love to hear how this developed.
Perhaps there is a lack of understanding about what you need to do during this time to promote
your school during June 2020.

Children and Staff at Clough in Risegate school held a den building
competition as part of their Small Schools Month Celebrations

We ask –
ü You choose ONE event which is already planned or you are in the process of
planning as your contribution to Small Schools Month
ü It can be ANY type of event – sporting, curriculum based, a specific topic based upon
the history of your school or anything you wish to celebrate about your school
ü It could be part of a village event where the school is making a significant contribution
ü The choice is yours
All we ask you to do is –
Ø Mention that the event is your contribution to Small Schools Month in all your
publicity to parents and the community
Ø Publicise the event on Twitter, Facebook or any other social media outlet highlighting
Small Schools Month
Ø If the local press are involved then please mention NASS and Small Schools Month
Ø Send any photographs/report of the event to NASS and we will use then in our
newsletters/e news
At a time when Education is under the spotlight we need to ensure that the great work that
small schools are doing is celebrated as widely as possible.
We at NASS are looking forward to seeing your Small Schools Month Celebration.

The Real Job What Small School Heads actually do!
Comment from a parent
Small-school headteachers do this kind of thing all the time. It’s just part of the job. I mean,
who else would do it if they didn’t? There isn’t the budget to employ anybody to do these jobs,
so it’s often a case of rolling your sleeves up and getting stuck in.
In addition to meeting all the safeguarding, HR, health and safety and budgetary requirements
every other head must meet, they must also keep the school safe and maintained and ready for
learning. In our smallest schools – there are nearly 2,500 schools with fewer than 110 pupils –
it is not at all uncommon for the headteacher to also be the caretaker, IT technician, painter
and decorator, fire warden, first responder, security expert and general DIY-er extraordinaire.
All of this without a deputy, teaching part-time and for less salary than an upper secondary
teacher in London.
It doesn’t stop there. On top of a responsibilities portfolio that would leave a great many of us feeling
faint, they also manage to provide an excellent education for those in their care.

The hard-working heads of small schools:
Working within an accountability system, which often seems designed with urban schools in
mind, and a political narrative that seems to treat them as an inconvenient afterthought, they
manage to adapt to the ever-shifting political winds and not only keep their heads above water,
but also thrive.
The most obvious recent example is curriculum. Spare a thought for those seeking to align with
the latest Ofsted demands with just two teachers and the head to re-design and ensure
compliance across seven year-groups and often 10 subjects and more. And don’t even mention
the two-year (and sometimes three-year) rolling curricula.
It’s not impossible – those who work in these schools are often incredibly talented – but it’s
not straightforward either. The workload involved is immense; the costs in resourcing are
often more than can be borne. And yet they will do it.
None of this is to downplay the challenges faced by some schools as they absolutely highlight
the impact of funding cuts on our schools.
Rather, it is to celebrate the thousands of extraordinary teachers and leaders, who run the
smallest schools up and down the land, the unsung heroes of their communities, the heartbeat
of often isolated places. Despite all the disadvantages and challenges, they provide an excellent
education to the children in their care. It is not a job we could all manage, but, as a parent of
children who attend such a school, I, for one, am grateful for the remarkable efforts and
incredible talents of those who do.

SMALL FREE SCHOOLS
10 Free Schools opened with 25 pupils or fewer in 2018 according to journalist Warwick
Mansell. They are opening in their first year with small numbers- the presumption being they
will be so attractive they will grow. A primary opened with 12 pupils nevertheless says on its
website it functions with both an executive Head and a Head of School within a single academy
trust.
Wintringham Primary in Cambridgeshire, in the 12-school Diamond Learning Partnership
Learning Trust, had just 9 pupils in January 2019 despite having capacity for 630. John Keats
Primary in Peckham had only 24 pupils after opening in a building originally ear-marked for
the now closed Southwark Free School. NASS finds such news particularly intriguing since in
the late 1990s it launched its campaign for “SMALL SCHOOLS in the CITY” on the basis of the
known academic virtues and community benefits of small schools, but was completely ignored.
In Sweden pre-school provision in urban areas with large housing estates is often exactly by
building education units for 70-100 pupils close to the homes where the children live. They
enjoy all the usual benefits associated with parents and teachers sharing news and ambitions
and create their own sense of community within their particular locality. Overall management

is by a single Head and staff group, as in a UK rural federation. It has significant potential in
our large urban areas where school rolls are often very large.
NASS benefited from being able to use for Committee meetings a small school near Moorgate,
opened as an independent school by a former Local Authority Head of a large school in
Hackney, who found the overall constant pressure of administration impeding all his efforts to
apply the exciting educational experience he brought with him. In that small London school,
the pupils regularly visited Monet’s garden in Paris, as well as much observation and
subsequent work centred on a rich London environment. Urban environments have significant
curriculum potential in their own right- it is not just a feature of rural education- and small
numbers is of course a huge advantage.
That quality has been addressed in an independent school, the heavy London funding in recent
years for its State schools has seen quality of teaching and learning rise, makes today’s
recognition of small rolls tolerated in free schools something of a paradox. Why not small
schools in the city as a norm? Urban federations across entire estates make more sense than
enforced partnerships between rural communities, that have rarely hitherto done anything
together- hence NASS encouragement of collaboration between rural schools.

UNHAPPY CHILDREN
A survey of 5,000 youngsters and adults by leading charity Action for Children and YouGov
found that two thirds of parents and grandparents felt childhoods were getting worse, and a
third of children agreed. All said bullying – online and offline – was the main problem, plus
pressure to fit in, now intensifying via social media. Almost all children surveyed – 91% – said
they also worried about “adult issues”- Brexit, poverty, homelessness, terrorism, the
environment and inequality.
NASS does not publish this with particular reference to rural schools but the general trends
are worrying in all educational contexts. Action for Children, supporting vulnerable
youngsters, launched its campaign ‘Choose Childhood,’ to call on the Government to establish
a National Childhood Strategy. Chief executive Julie Bentley said: “The country is sleepwalking
into a crisis in childhood and, far from being carefree, our children are buckling under the weight
of unprecedented social pressures, global turmoil, domestic abuse or neglect, going hungry or
mental health problems, and a void in Government policy which should keep them well and safe.”
The research also revealed adults were unaware of how much children worried about school
pressures, and significantly underestimated their fears surrounding violent crime, terrorism
and their mental health.
A parent of a child given help said: “Childhood is getting worse and kids know so much more
about the world – worrying about things I never knew about. When I was young we lived our
childhood, we played with our dolls, our bikes and our scooters. You didn’t have the peer
pressures and the internet to affect you.”

Education Secretary (at the time,) Damian Hinds, said: “Although in many ways this is the best
time yet to be young, I certainly recognise the pressures and worries young people feel.
Growing up has never been easy, but technology and social media can exacerbate the need to
fit in, as well as make it harder to leave being bullied behind at the school gates.
“We are equipping young people for adulthood in a changing world, by identifying mental
health problems and providing support in schools, encouraging young people to gain
resilience and skills through activities such as sport and music, and teaching young people in
school how to navigate the online world safely and constructively. The Government is also
giving young people a voice in the issues they care about; such as combating serious violence
and knife crime, addressing mental and physical health challenges and concerns about the
environment and climate change, through a new Youth Charter which is in development.”
NASS Comment: Presumably OFSTED’s new curriculum proposals will require inspectors to
report on just such provision and related outcomes!

NOW FOR A PLEA
Can you help
We are finding that work is beginning to get on top of us. Could you find a couple of
hours a month to help with:
• secretarial work
• social media
• building local groups of schools
• keeping in touch with members
• making sure the content of the web site is up to date?
You don’t need to become a Trustee or feel it necessary to attend meetings, although
new Trustees are always welcome and of course if you would like to attend our
meetings we’d be delighted.
If you think you might be able to help, please get in touch with our secretary.
Barbara Taylor on 01491 873548 or email Quarrenden.tay@btinternet.com

Now in addition to previous PLEA we need your help
At a time when Education in general is under a great strain from issues relating to funding,
OFSTED, curriculum and a general political malaise, it is vitally important that all schools seek
to present their work in the best possible light.
This is doubly so for small schools.
The pressure on budgets at a local level is causing many maintained schools to come under
greater scrutiny to prove their value and to highlight their successes in the most public ways.
Whilst we try to do this during Small Schools Month we are seeking your help in making this a
year-round activity. In this newsletter you will be able to read of the work of one school in
West Cheshire where they are able to show the benefits of collaboration.
But we need more examples.
We need heads, teacher, governors and pupils to ‘blow their own trumpet’ and tell us of their
successes, strategies they use to enhance aspects of the curriculum, examples of work within
their communities or how their governors are being effective.
Although members of the NASS Trustees try to visit schools on a regular basis, they cannot be
everywhere.
So please, send in anything you think will be of interest and value to colleagues across the
country. We will publish these within our newsletters to highlight the vibrancy of the small
school and the continuing excellence and value of the education achievement within them and
please include photos of your activities, the school and classrooms.
So, any item you think may be of interest please send to either:
Neil Short (Chairman), 48, Rosslyn Avenue, Aston, Sheffield S26 7EE
ring him on 0114 287 2563 or 08718 413254
email: uep@btinternet.com
Barbara Taylor (Secretary), Quarrenden, Upper Red Cross Road, Goring-on-Thames RG8 9BD
ring her on 01491 873548 or 07971 541731
email: quarrenden.tay@btinternet.com

Join NASS now

and help us support small schools to remain distinctive and be a
central part of their Communities
As a Charity our objectives are:
To promote and publicise the benefits of Small schools across the
phases of Education in the United Kingdom and Northern Ireland as
part of a common effort to advance quality rural and urban
educational provision.
To advise, assist and support small schools in providing quality
education within their communities.
The organisation was set up 40 years ago by Milly Stiles, who was concerned about village
schools being closed without its validity being challenged. Initially she was secretary of a new
organisation DOVE (Defenders of Village Education) dealing with school closures in Norfolk.
As villagers from other communities across the country joined the organisation, it was decided
to become a national organisation NASSS (National Association for the Support of Small
Schools) later to become NASS.
This was carried on by volunteers, who are passionate about the value of the local small school
within its community, whether in urban or rural settings, although the majority of small
primary schools are to be found in rural and often isolated areas. The volunteers, having
experienced the value of small school education; either as a teacher, governor, parent,
grandparent or even as a child; willingly give of their time to support the work of NASS.
Over the years we have collected considerable factual evidence to support the claim that small
schools provide good or better standards of education; asking for concrete facts where
damning remarks are made about small school standards and mixed age classes. When asked
by parents and governors who are challenging closure threats; this evidence is provided.
Find out more about the organisation at www.smallschools.org.uk
The contact details for our Chairman and Secretary can be found on the preceding page and
both would be only too happy to give you more detail of the organisation and provide
application forms for membership. The annual subscriptions are:
Individuals £10, Individual Schools £15, Corporate membership £100

STOP PRESS
DEEP DIVE!
Latest news:
On Thursday October 17, the Chairman of NASS – Neil Short had a meeting with Mike Sheridan
and Sean Harford from OFSTED.
This was in response to concerns from colleagues about the effects of the ‘Deep Dive’ element
of the new OFSTED Inspection Framework.
Although Mike had recently published a blog seeking to assuage concerns, it was felt there
were still some issues to be discussed.
The meeting was useful and productive and both Mike and Sean were at pains to reduce fears
through the following:
- The 90-minute phone call prior to the inspection was to set both the school scene and
the context of the inspection
- There was NO attempt to pressure heads and teaching staff
- It was agreed that no teacher should be subject to more than one deep dive discussion
per day (if the inspection was two days)
- The subjects for the deep dive were to be agreed at the initial phone contact
- More than one person could be present at the deep dive interview when presenting
evidence
- The focus was upon developing a curriculum which brought both progression and
challenge
- Governors should be fully involved in the process
- The Clerk to the governors should take notes at the final meeting
- There would be more information sent by OFSTED following careful analysis of the first
round of inspections
It would be helpful if any colleagues who have experienced an inspection pass on their
thoughts to NASS. Once a number of these have been collated they will be passed onto OFSTED
as part of their analysis of the programme.
Mike and Sean also offered to present a Webinar focussed upon small school issues. If any
colleagues wish to participate please contact NASS. If there are sufficient levels of interest then
dates and times will be announced prior to the event.
This newsletter has been produced and published by The National Association of Small Schools
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