
 
 
 

SPRING 2022 
 

A word from the Chairman 

 

Greetings, I hope you are 
well and have managed to 
reach this stage of the term 
without too many 
problems. 
 
This term has seen a rise in 
interest in small schools 
with a number of online 
conferences.  Thanks are 
due to the Chartered 
College    of    Teachers    for 
 
 presenting sessions on Curriculum and jointly with colleagues 

from OFSTED, looking at the Inspection Framework.  Both 
events gave much food for thought and guidance for the future. 
 
As I write this message I see that the Secretary of State for 
Education is preparing to present two papers for consultation 
about the future as he sees it.  I am sure that after all the events 
of the past few months you will greet their arrival with joy and 
happiness!! Whilst I have no way of knowing what the past few 
months have brought to your individual setting, I feel confident 
in guessing that these documents will  not be greeted with 
enthusiasm. We will have to wait and see how they will 
improve the lives of all in your school. 
 
Since NASS was founded in 1978, a great many people have 
contributed to its development fighting the corner for small 
schools and their communities. It is always sad to hear of the 
passing of one of these stalwarts. You will find later in this 
Newsletter a tribute to a former Chairman, Bill Goodhand, a 
colleague who contributed much to NASS ensuring that the 
value of the small school was championed tirelessly.  



 

 
As always, my thanks must go to all of you for supporting NASS and keeping us informed 
of all that is happening within your schools.  We have always try to respond to your needs 
even if we are occasionally a little slow in reaching you. I have been lucky enough to visit 
schools over the recent past and welcome invitations to come and see your staff and 
pupils. 
 
Thanks are also due to colleagues within NASS who deal very effectively with a range of 
issues on a daily basis. 
 
And to all of you, pupils, staff, parents and members of your communities Ȃ  
a very Happy Easter and a restful holiday. 
 
TC&SS 
Neil 
 
 
Small Schools Manifesto: 
 
��������������������������������������������Ǯ�������������ǡ�����������ǯ�������������������
June last year. Amongst many interesting and thought provoking topics, a task was set 
which required the production of a Small Schools Manifesto. I am delighted to present this 
to you. It is the product of many hours discussion, comment and research. The writing itself 
was undertaken by Dr. Cath Gristy from Plymouth University and we thank her for the 
tremendous work she has done for NASS. The version below comes without the briefing 
notes which informed the document, but these can be made available to those who wish 
more detail.     
 

Small Schools Manifesto 
 

 
 
 
This manifesto sets out a vision for the future of small schools and calls to all those with 
power and agency to affect change, organisations, individuals and governments. Its 
manifesto reflects views and policy priorities derived from the voices and experiences of 
those involved in leading and learning in small schools. 
 
NB The defining of small schools varies widely across the UK and beyond (footnote 1). 
Acknowledging the diversity of definitions, this manifesto includes all schools defined as 
or who defi�����������������Ǯ�����ǯǤ 
 

Small schools are assets centres for innovation in education and  
Communities and treasuries for their localities. 



 

 
 

 
 
 
 
 
The characteristics of small schools make them good places for innovation, research and 
development into teaching and learning practices. Small schools are clearly bounded 
places; developments can be made, changes assessed and impact measured in this 
bounded space on a manageable scale. Small schools, by definition, are small teaching 
and learning units. They have small teaching teams accustomed to working in multiple 
and flexible ways. This offers opportunities for swift and agile responses to policy and 
practice changes. 
 

As they are closely linked to their physical and socio-cultural contexts, small schools are 
also good starting points for innovation, research and development more widely such as 
in their communities and localities. As active agents in communities, small schools offer 
starting points for social, cultural and environmental innovation and research. 
 

Collaboration, sharing and partnerships are familiar models of lived daily practice in 
small schools. Teachers, leaders and governors of small schools are accustomed to 
collaboration, working with other schools and their local communities in their shared 
education endeavours.  
 

This manifesto calls for  
x Acknowledgement of and support for small schools as centres for research, 

innovation and development in teaching and learning and in their 
communities and localities.  

x The recognition and celebration of and support for collaborative practices 
amongst schools, collaboration by choice not through force or coercion is a 
key element here. 

 
 
 
 
In recent consultations on school funding in England (footnote 2) it is acknowledged that 
small schools have suffered from funding decisions by central and local government. The 
lived reality of the dire funding problems in small schools as experienced by school 
leaders and governors are clear and reported widely (footnote 3) 

Small schools are good centres for research, innovation and development; 
in training and learning, curriculum development, leadership and for 

developing good practice in education through collaboration and 
partnership. 

Small schools must be funded fairly 



 

 
 
This manifesto calls  

x for a fair funding system for all schools. It calls particularly for a system that 
acknowledges and funds small schools and other schools that challenge 
standard financial efficiency models. 

 
Footnotes  
1 see Fargas-������Ƭ�������ǡ�ʹͲʹͳ�����
�����ǡ������������Ƭ���«�����ǡ�ʹͲʹͲ 
2 Department for Education (2021) Schools NFF: Changes to sparsity funding from 2022-23.  
3 Ovenden-Hope, T. (2021) SCF0001 Written evidence submitted to DFE consultation Fair school funding for all. 
 
This manifesto began at a British Education Research Association (BERA) event in June 
2021 Small schools, big issue? Exploring the future for small schools in rural and coastal 
England. Facilitated by Dr Cath Gristy from the University of Plymouth and Neil Short 
from the National Association of Small Schools, contributions have been made by many 
including Professor Tanya Ovenden-Hope (Plymouth Marjon University & Marjon 
University Cornwall), Donna Bryant (CEO of Southerly Point Academy), National 
Association of Head Teachers Denise Bryant (Education Improvement Service, Newark 
and Bassetlaw) (more to be added following reviews of the drafts). 
 

Contacts:  
Dr Cath Gristy, Plymouth Institute of Education, University of Plymouth 
cath.gristy@plymouth.ac.uk 
Neil Short, National Association of Small Schools.  
uep@btinternet.com 
 
 
NASS and NAHT. 
 
Following the BERA Conference and the work on the Manifesto and guided by Julie Kelly, 
our NAHT representative on the NASS committee, we have been engaged in fruitful 
discussions for the two organisations to work more closely together. The aim of this work 
is to raise the profile of small schools by utilising different areas of influence.   
 
NAHT will be sending a small schools survey out to their members in the near future and 
this will be shared with our colleagues. We will then work together to analyse the 
findings and use these as a way forward.  
 
Plans are also being developed to use our joint strengths to publicise the Manifesto with 
moves to involve those in Parliament to enhance the message.   
 
All in all an exciting time for small schools. 

mailto:uep@btinternet.com


 

 
 
NASS finally embraced social media via Twitter in the past two years and now is a regular 
contributor to a number of sites. Members of NASS are also alert to interesting 
contributions from other sources.  
 
The following articles are two such examples. Mary Carey spoke on Twitter of her school 
on the island of Herm and the issues of working with a very small school roll. She readily 
agreed to share her life in the following article.  
 
 
Notes from teaching on a small Island 
 
The tiny island of Herm has been described as an island paradise.  20 minutes away from 
Guernsey by boat, it is barely 1½ miles in length and less than ½ a mile wide.  The island 
is famed for its white sandy beaches, variety of fauna and woodland.  No cars are allowed 
on Harm which has a permanent population of under 100 people who all work for the 
island.  There is a pub, an 11th century chapel, self-catering cottages, a hotel, a shop, 

residents houses and a school.  since 2005, I am in 
the unique position to be the only teacher in that 
school which currently has just 8 pupils ranging 
from reception to year 5.  The lowest number of 
pupils has been just 5 and the largest number 12. 
 
��ǡ�����ǯ���������ǡ���������������������������������ǫ��
Exhausting, practically tricky and physical.  I live 
on the neighbouring isle of Guernsey, so my 
commute is 20 minutes by small boat and then a 
ten-minute walk up the hill to the school.  Lovely in 
the summer months accompanied by occasional 
schools of dolphins, but the little stretch of water 
can be treacherous in the winter!  Frequently I find 
myself having to stay over on Herm to be able to 
ensure the school stays open when it is too rough 
for boats.  My modes of transport have included 
ribs, fishing boats and very small boats as well as a 
250 seater catamaran and the latest vessel owned 

by the island which seats 70.  I have no designated cottage on Herm.  Keeping an 
overnight bag in the small school and ready meals in the freezer, I can be sleeping in a 
variety of places.  Multi-tasking and adaptability, like most small schools, are key 
requisites of teaching here.  All supplies have to be ferried across by boat and because of 
�����������������ǡ������������������������������������������	����������Ǥ�������ǯ�����
borrowing red paid form the non-existent next class.  I have to be well stocked for 
emergencies. 



 

 
 
The school exterior is an uninspiring, flat roofed, rectangular whitewashed building.  
Inside there is just one school room, one toilet and a small cloakroom area.  I have a smart 
board on one side and a white board on the other.  The interior is rather tired and in 
desperate need of a refurbishment. 
 
When I arrived, I purchased some plastic chairs, replacing the wooden ones.  One wooden 
����������������������Ǯ�����������������������ǯǤ����������������������ǡ����������������
royal visitors, visitors from authors, Olympians, dramatists and visiting teachers from 
abroad, all curious to see such a small island school.  the children are very fortunate to 
see such visitors at such close range and to be able to talk with them.  The children leave 

school with a lot of confidence and 
hopefully self-������� ��� ������ ��� ��� Ǯ�����
���ǯ� ��� ����� ������Ǥ� � ����� ���� �����
speaking parts in the concerts and 
nativities from when they arrive in 
Reception. 
 
We have a summer musical play based on 
our studies over the year.  These have 
included Great Expectations, Treasure 
Island, The Herm Literary and Potato Peel 
Pie and Hamlet.  We also perform a Nativity 
in the 11th century church every year.  This 
marks the start of Christmas in the island.  
All of the residents come back to the school 
for a party.  Again, after a chance remark 
from a resident, about how predictable it 
was, the Nativities have been different 
artistes.  The year the church roof was 
being repaired, we held it in the pub and 
had the shepherd as Robbie Williams 
�������ǡ�Ǯ�������������������������ǯǤ�������
year I used the songs of Tom Jones.  Past 
years have included The Beatles, Queen, 
������ ���� ����� ����Ǥ� � ��ǯ�� ������ ����������
parts of the job I enjoy and most as well as 
trying to think of the best way to introduce 
and learn about other areas of the 

curriculum like electricity.  It needs to be interesting and relevant, for me as well as the 
range of ages in the school!  So, our electricity project whilst studying Ancient Egypt, was 
making a huge model of the Lighthouse of Alexandria and using circuits to light it.  
 



 

���� ��������� ����� �� ����� Ǯ	������ 	���ǯ�
childhood.  Playing outside after school each 
day with little danger as there are no cars on 
the island.  Obviously, there are somethings 
very small schools cannot do, like team 
sports and gymnastics as we have no hall.  
But there are many advantages too.  
Because of our small numbers for example, 
I have been able to take whole school to a 
sailing club in Guernsey where they have 
regular lessons, can take their sailing levels, 
sail with professional visiting sailors and 
see dolphins. 
 
With other teaching jobs in UK, I have 
moved on within 5 years.  The challenge of 
having to design a new content of 
curriculum every year, keeps me from being 
bored.  The reason I have stayed for so long 
in one position, is that it is every changing.  
As children stay with me for the whole of 
their primary schooling, there can be no repetition of literature, history areas and even 
school concerts.  It is challenging yet interesting.  Being the sole teacher, with the 
occasional supply teaching assistant, I tend to live and breathe the job.  I am caretaker, 
admin assistant, headteacher (although I do have a line manager who is headteacher in a 
larger school in Guernsey) and SENCO, class teacher and friend to the parents.  For one 

day a week we visit the 
school in Guernsey, 
primarily to give me 
much needed PPA and 
admin time.  The job 
can be very isolating as 
at present I have no 
regular teaching 
assistant. 
 
Part of my job 
description is to make 
use of the island 
environment.  This, I 
interpret, includes 
making Celtic art on 
the beach; 



 

 
picking blackberries to make jam; having Viking foraging days and cooking our finds on 
finds on the beach; sketching bluebells and taking drama outdoors. 
 
Over the years I have found the best way to engage the whole school is to use literature 
and drama to access the curriculum.  It was through attending a course in 2007 led by 
Andy Kempe of the University of Reading, that started me exploring Shakespeare with 
the school.  I think a small school teacher has to be a bit divergent and think outside the 
��������������������������������ǯ�������ǡ�ǲ�������ǯ�����������������������������������
��ͳǳǡ�������������������� ��� �������� ��� ��� ���� ����������Ǥ� �������������� ���lly enjoy 
immersing themselves in the world of a Shakespearean play at least one a year. 

 
We have been part of the 
������������ ���������ǯ��
Shakespeare every week and 
only missed one year due to the 
pandemic.  Although a 
complete Shakespeare novice, I 
attended courses run by the 
RSC for teachers, which led to 
me being part of the early 
intake for their MA course.  
Fascinated by the impact of 
teaching the plays outdoors, I 
wrote my dissertation, Dirty 
Shakespeare on the effect of 
studying the plays outdoors. 

 
In Guernsey, they have their own curriculum, currently based on skills, but rapidly 

moving towards the 
knowledge-based curriculum 
as in the UK.  The current local 
government have also bought 
into Ofsted this year.   The 
��������������������ǯ�����������ǡ�
diversity and creativity may be 
looking uncertain, but I will 
continue to try and offer 
diverse and relevant 
curriculum as needed.  As it 
says on the tea towel in the gift 
shop, Ǯ������ ��� ��� ������ �����
����ǯǤ 
 



 

When Jo Luxford from Devon shared the following blog on Twitter, the opportunity to ask 
her to share theses thoughts with colleagues was too good to miss! 
 
 

��������������������������ǣ����Ǯ���������������������ǯ 
 
Shivering at the finish line, clutching flapjacks and towels ready to greet my mud-
spattered, exhausted and exhilarated husband after one of the crazy, obstacle filled 20-
mile races he loves, I got to thinking.  People my age or thereabouts seem to sign up in 
their droves to compete in the latest gruelling physical challenge. The punishing training 
��������������������������������������������������������ǡ������������Ǯ������������ǯ���������
Ǯ���������������ǯ������������������������ǡ���������������������������hen the race is done 
���������������ǥ�����������������������������������������������������������������������
me how ridiculous it all was, and envy because I could see the reality of how rewarding 
it was to those taking part.  Handing over the towels and escorting my endorphin addled 
����������������������������������ǥ�������������������������������������Ǯ������������
���������ǯ������������������������������������������������������ǡ��������������������������
on Dartmoor. 
 
If, like me before I moved to Dartmoorǡ� ���ǯ��� ������ ������ ��� �� �������� ���������ǡ�
perhaps you were only hazily aware that schools with less than 60 pupils even existed, 
let alone were common in rural and coastal communities.  
 
You might imagine that this hidden network of tiny schools were populated entirely by 
the children of the well-to-do middle classes; those who could afford to live in houses 
with names instead of numbers.  The reality is very different.  Our intake is often 
incredibly varied.  Pockets of rural poverty are tucked right alongside relative affluence 
and the lack of infrastructure means that job prospects are extremely limited and families 
often have to travel some distance to access basic services such as doctors, pharmacies 
and supermarkets.  Our small schools are the beating heart of our village communities 
therefore, acting as hubs for families and fulfilling a unique and important role.  It is an 
honour and a privilege to teach in a tiny school because if we get it right we are a window 
on the world, a social space and a beacon of hope for the future in areas where these 
things are few and far between. 
 
Some of our small schools are blessed with quirky, beautiful buildings, some with 
spectacular views, some with access to swathes of incredible countryside and often with 
unparalleled support from our families and communities.  Easter bonnets, cream teas, 
duck races and cake raffles abound.  Take a job in a small school and you might sometimes 
����� ���ǯ��� �������� ���� ������� ����� ��� �������� ��� Ǯ���� �������ǯǤ  The challenge is for 
teachers to embrace the idiosyncratic beauty of village school life while remembering 
�������������������������������������������Ǥ���ǯ��������������������������������ǯ��������
given and work to use it to provide the best possible education for every pupil we teach. 
The children we teach today will be adults in the 2030s.   They are  going  to  need  more  
 



 

 
both happy, idyllic childhood experiences and a world-class education to equip them for 
this.  
 
Taking the job here was a return to full time work for me after several years of working 
part time after having children.  I knew I was ambitious and wanted to move towards 
���������������������������������������ǯ�������������������������������������Ǥ 
 
As one of only two teachers onsite I am responsible for the school when the principal is 
off-site.  This might mean every other day, every day for a week, or in the instance that 
the principal is off on long term absence as mine was in 2018-9 it can mean stepping up 
and running the school indefinitely.  I am the DDSL, the EYFS and Science lead across six 
small schools, I work across the team of teachers in my trust who, like me, teach classes 
of mixed Reception, 1 and 2 children.  I often unlock the school in the morning and lock 
it in the evening.  I have learnt about the systems for everything as I have stepped in and 
taken on every aspect of school life at one time or another over the time I have been at 
the school. 
 
Effective teaching is hard.  Effective teaching in a mixed age class is harder.  Leading in 
multiple areas is demanding, even with small pupil numbers.  Combining the two is the 
biggest challenge you will face in your teaching career.  I write this in a state of mud-
spattered, exhausted exhilaration in the last week of half term.  I have been pushed to my 
������������������������������������������Ǥ�����������ǯ�����������������������������Ǯ�����
������ǯ������������������ǯ�������������������������������������������������������������
into Primary School leadership you could do worse than to take a job for a year or two in 
a rural small school because if you can do this, you can truly do anything.  
 
Our grateful thanks are due to Mary and Jo for sharing these experiences with us. I am sure 
both would welcome contact from other colleagues so we will be delighted to arrange this. 
 
 



 

 
 
The Spring Financial statement by Rishi Sunak on March 23 was noticeable for its many 
omissions including the lack of any financial support for schools. At a time when inflation is 
expected to hit 8% in the very near future, when the costs of energy will rise in April and 
October and when any pay awards will be expected to be met within existing budgets, there 
was NO support for schools. 
 
 
Two days after Rishi Sunak had failed to act, the Guardian published an article which led 
with the following headline:   
 
����������������������������������������������������ǯ������������������� 
Committee highlights a lack of transparency surrounding academy 
finances in its report on the sector 
and which contained the following information:  
 

x The Commons public accounts committee criticised the use of tens of millions of 
��������������������������ǲ�������ǳ����������������������Ǥ 

x The government has failed to get a handle on excessive salaries paid to academy 
trust leaders  

x the number of academy trusts paying at least one senior staff member more than 
£100,000 went up from 1,875 in 2019-20 to 2,245 the following year.  

x The committee said using public money to prop up academy trusts in difficulty 
failed to address poor financial management within trusts. 

x An additional £31m in financial support was paid to 81 academy trusts in 2019-20, 
the majority of which was non-repayable. The following year, the government 
wrote off £10m of academy debts, including £5m accrued by a single trust. 

x ǲ��������������������t there is a risk that a trust becomes too big to fail and could 
�������������������������������������������������������������������������������ǡǳ�����
report said.  

x At the other end of the scale, there were fears that small schools in rural areas 
Ȃ which may be less attractive to trusts Ȃ �������������ǲ��������ǳǤ 

 
This latter comment is of particular concern to NASS members and will be discussed in a 
later newsletter. 

 
 



 

 
What is particularly interesting are the huge sums paid in salaries Ȃ how many small 
school heads are paid £100k - and the £41 million paid in support and write offs to 
academy trusts. As one of the many charges laid against small schools is that they cost 
more to run and are inefficient. The figures above (and the costs of some Free Schools) 
reveal that compared to the huge sums paid to some academy trusts, small school can 
offer better value for money as NASS has proved on many occasions. 
 
The financial and other challenges facing small schools were highlighted in the following 
received from a group of schools in Norfolk:    
 
Some thoughts on funding: 
 
The main thread of our conversation was based around funding and the impact it is 
having on small schools.  Examples given included: 

x Having to have staffing restructures because the budget does not support 
experienced staff in school. 

x Likewise, staff who would have a similar workload have more time and potentially 
financial recognition in a larger school as there is scope for this. 

x A headteacher was saying he did not go up the pay scale because he wanted to keep 
the staff he has. 

x The impact of poor funding for SEND was having an impact, particularly with high 
needs children.  For instance, in some schools, staffing adjustments are necessary 
due to the budget but as a result there are not enough people to support the SEND 
children.  Particularly those who are dysregulated and are flight risks. 

x The heads talked about the number of things they had to take on, as a result of the 
above and to protect the wellbeing of staff, which in turn had an impact on their 
own wellbeing and work-life balance. 

x One of the schools was from a trust and said she could see no benefits from being 
part of the trust, in fact the top slice appeared to be more than the services she was 
receiving.  She pointed to being promised the world when she joined and now 
looking back is not convinced it was the best choice for the school. 

x Another head said as more and more schools are becoming parts of trusts, there is 
less cross school working with small schools in similar geographical locations and 
this is making her school feel quite isolated. 

x Ofsted was only a concern for one of the schools - but that was as they are so close 
to inspection. 

These financial and other wider issues will be discussed more fully in future Newsletters 
and we welcome examples from colleagues across the country. 

 



 

One of our regular supporters, Rebecca Stacey has recently left headship and has this 
advice for schools wishing to become more sustainable:   
 
Simple steps all schools can take to be more sustainable 
Schools account for around 2% of UK greenhouse gas emissions, roughly the same as all 
the energy and transportation emissions of Manchester, Newcastle and Bristol combined.  
����������������������ͳͷΨ���������������ǯ�������������������������Ǥ 
 
A first step to becoming more sustainable is to take stock of your carbon footprint Ȃ to 
think of areas your school could improve on.  There are a number of ways, some easier 
than others, that schools could work on when thinking of how to become more 
sustainable. 
 
Involve all stakeholders in making your school more sustainable  
It sounds obvious Ȃ but without the backing of all staff, parents, governors, pupils this 
���ǯ������Ǥ����������������������������������������������������������Ǥ�����������������
of procurement need to be aware of aims and targets and empowered to make decisions. 
���������� �����ǡ� ��������� ��������� ����ǡ� �������� �������� ���� ����� ������ Ǯ�����ǯ�
changes will impact on all school staff and this needs to be recognised. 
 
How do your pupils travel to school? 
Tricky one for small schools when thinking of sustainability. Small schools are often rural 
Ȃ and our pupils often travel to school via the car, or bus. Therefore options such as 
cycling to school schemes or walking buses are not always viable. But ensuring those 
pupils who can travel on the bus do would be a good first start. Also consider getting 
parents to share their travel details; encouraging them to share lifts when possible. 
 
Where is your energy is sourced from? 
Sourcing renewable energy, or even looking to produce your own energy is a tricky 
��������Ǥ������������������������������������������������������ǯ����������������Ǥ������������
worth a review of what you are paying though; and if you can make savings here they 
could be used to offset costs in other areas of your sustainability aims.  
 
Examine your electricity usage 
Electricity usage in school rose by 31% between 1990 and 2006 Ȃ attributed to both an 
increase in ICT usage and the longer school hours. Simple measures taken in school can 
support the reduction in electricity usage and do encourage your pupils to get involved 
in this. Simple easy to get started:  
 

x Install smart meters so you know how much electricity you are using (and when) 
x Encourage all staff to turn off appliances and lights when not in use 
x Low energy light bulbs 
x Draught excluders 

 



 

Procurement for a more sustainable school  
Small schools can always benefit from grouping together for purchases, whether as part 
of a MAT or even just in an informal group Ȃ and this is no different. Grouping together 
purchases saves on deliveries, could save you money and could give you bargaining 
power to ensure that your purchases are more sustainable.   Take time as well to plan in  
advance Ȃ making bulk purchases where possible. 
 
Give pupils the tools to make their school more sustainable 
Finally Ȃ and possibly most importantly Ȃ ensure that your pupils are empowered, 
enthused and directed to work towards these aims. Build elements of what you are doing 
into your curriculum and allow the pupils some freedom to look at how the school can be 
more sustainable.  
 
 
A longer version of this article - with links and further information can be found 
at:  https://tinyurl.com/5c23uzmh 
rebecca@notyetzero.com 
 
 
We are always delighted to receive details of the ways in which individual schools are 
addressing issues of all kinds in their own context as we know these may offer guidance to 
colleagues. 
 
The following contribution is self-explanatory and we thank Nick for sending it to us.  
 
January 2022 
Dear Colleagues 
 
I hope the new year has started well with you.  My name is Nick Coates and I am the 
headteacher of Darley and Summerbridge Community Primary School Federation 
located in Nidderdale near Harrogate in North Yorkshire. 
 
As the deadline for applications for new starters in September 2022 approaches many of 
you will be thinking about what your class structures will be and the impact that this may 
have on your curriculum planning. 
 
Some of you no doubt will be in the position that I have been in for the last couple of years 
when class arrangements have remained the same allowing teachers to work from a two-
year curriculum plan.  Fortunately for me, I have been able to mirror class structures in 
both my schools allowing colleagues to plan and work closely together to deliver the 
same curriculum to the children in both schools, despite being 3 miles apart.  This of 
course has had huge advantages as staff have worked together as they would in a larger 
primary school Ȃ they have shared the planning to reduce workload and have shared 
documents and resources through Sharepoint, Teams etc.  Pupils from both schools have 
been able to attend the same trips on the same days as they have covered the same 
content etc. and all in all it has worked well.  

https://tinyurl.com/5c23uzmh
mailto:rebecca@notyetzero.com


 

However, this year the class arrangements in my two schools have changed which will 
mean re-planning the curriculum to meet the needs of the ages of the children in each 
class.  What the pandemic has shown is that distance is not a barrier to working together 
and so this tentative email is to ask if any other school/federation faces a similarly 
daunting prospect of yet again writing a new curriculum.  I am keen to ascertain whether 
anyone would be interested in a collaborative approach to curriculum planning for 
classes based on the following arrangements: 
 
Reception and Year 1   Reception and Year 1 
 
Year 2, 3 and 4    Year 2 and 3 
 
Year 5 and 6    Year 4, 5 and 6 
 
If this is something that is of interest to you, or indeed if you are already working from a 
curriculum based on either of the above class structures, then I would be very interested 
to hear from you.   
 
As some assurance, at our last inspection (Jan 2020) the following was said of our 
curriculum:  

Ǯ�����������������������ing work to improve how other subjects are taught. He is making 
sure that planning in these 
subjects covers all the 
requirements of the national 
curriculum. Topics have been 
carefully sequenced. The work in 
������ǯ� ������ ������ ����� �������
topics are being covered in more 
depth. Pupils remember lots of 
details from topics they have 
covered. For example, pupils could 
describe why the achievements of 
Ernest Shackleton and Emilia 
Earhart were ground-breaking. 
The curriculum remains wide 
throughout Year 6. There is no 

narrowing in the run-�������������������������������Ǥǯ� 

Please can you contact me either by phone (01423 780234 or 01423 780446) or email 
(headteacher@darley.n-yorks.sch.uk) if this is something that you would consider being 
part of? 
 
Thank you and best wishes for the year ahead. 
Yours sincerely, 
Nick Coates 

mailto:headteacher@darley.n-yorks.sch.uk


 

 
In response to suggestions from our regular Zoom meetings, we organised two online 
������������������Ǯ������������������������������������ǯǤ��������������������������������ǡ�
a nationally recognised expert in this area.  Held in early March, the sessions were a mix 
of speaker input and audience participation. There was a wide interaction with 
experiences shared and suggestions for future action.  The success of this initiative can 
be seen from the following letter received from Jo Redfern who is Executive Headteacher 
at All Saints CE Infant and Pre-School, Selston CE Infant and Nursery School. 
 
 
 
Hi Barbara and Andrew, 
 
Many thanks for your e-mail with the links about floorbooks following Ruth Swales' EYFS 
presentation last week.  I ordered the book while we were on the call, and we are now 
considering our approach to the use of floorbooks as two small schools. 
 
It was a really excellent session.  Ruth's messages were clear and helpful and the 
subsequent conversation about evidencing KS1 learning was especially useful to 
me.  Ruth was very engaging and great at responding to questions.  All in all, a session 
that will change our practice - you can't ask for more than that! 
 
Thanks to Ruth, Kathryn and the two of you for organising it. 
 
Hope all is well with you.  Since the session, we've had an outbreak of Covid, with a 
number of children, and me and my deputy, testing positive.  Having managed to avoid it 
for the last two years, I was not too pleased but am trying to make the most of time in 
isolation! 
 
Warm wishes, 
Jo 
 
Following the success of this event we would welcome suggestions of other subject 
areas which you would be willing to support in the future.  
 
 
Covid Ȃ Not again!! 
 
������������������������Ǯ�ǯ�����������������������ǡ������ǡ�����������������������������
instances where schools have suffered, either with the illness of members of staff or 
children.  
 
We were quite unprepared to receive the following which is self-explanatory; 
 



 

 
You asked me to contact you with more details about the small primary school in 
Nottinghamshire.  The school has coped really well for the last 2 years.  a few infections 
but never too many a to many a time and have been able to contain.  But with all 
mitigations lifted it is impossible.  A couple of cases and within 48 hours 60% of the 
children in on class had tested positive for Covid.  It quickly spread across the school 
pupils and staff.  And their parents and families too.  So many children losing education 
and parents taking time off work.  Completely avoidable.  This did not happen until the 
requirement to wear masks in indoor environments such as shops removed. 
 
When asked about re-opening this was the response: 
 
It will depend if we have enough staff.  We had to close as last weekend (after first case 
on Wednesday) we had 40% pupils and 5 staff positive.  It will depend how many staff 
����������������������������������Ǥ����ǯ�������������������������������	�������������������
�����������Ǥ��������������������������ǯ�����������������Ǥ 
 
So the advice as always is TC&SS (Take Care and Stay Safe) 
 
 

Obituary 
Bill Goodhand 24th August 1934 to 5th February 2022  

 Past Chair of NASS 
 
Bill was born on 24th August 1934 in Louth hospital and spent his early years in the small 
Wolds village of Aby where his father was a railway signalman.  The family moved to 
Barkston and then North Hykeham where he went to primary school, then Bracebridge 
Heath following on to The Lincoln City School.  Bill did his first degree at Birmingham 
��������������
����������������������������������������ǯ��
������������������������
Coldfield.   
 
Bill and Marion were married in North Hykeham in 1958 and shortly after purchased £10 
Ǯ����ǯ����������������������������������Ǥ�����������������������������������������������ǡ����
���� ������ ���������������ǡ� ���� ������������������������Ǥ����������� Ǯ��������ǯǤ� ������
moved north to teach at Launceston Grammar School before Bill began lecturing at 
Ho���������������������������������ǯ����������������������	�������������������������Ǥ��
After enjoying an idyllic lifestyle in Tasmania for seven years they decided to return to 
the UK and settled first in Howden, Yorkshire.  They moved to Stillingfleet south of York 
������ ����� ������� ��� ����� 
������� ������ǡ� ����� ��� ���� ����� Ͳǯ�� ��� ������ ��� ����
Geography department of Stoke Rochford College of Education and then to become head 
of the Geography department at Bishop Grosseteste College in Lincoln.  On the 3rd 
February 1969 they moved to Mill Farm Welborn in Lincolnshire, where they still lived 
when Bill passed away on 5th February 2022. 
 



 

 
Bill immersed himself into village life Chairing the Parish Council for more than 30 years, 
���� �������� ������ ������� ���������� ��� ��Ǥ� ����ǯ�� ���������� ��������������ǡ� �������
Warden and member of the Choir.  It was with this belief in the community and the value 
of the village school that he met Molly and Ray Stiles and founded NASSS (National 
Association for the Support of Small Schools), later changing its name to NASS (National 
Association for Small Schools) and making the very small change to the National 
Association of Small Schools on becoming a Charity on 11th August 2016.  Initially set up 
to fight against the wholesale closures of rural schools NASS was successful in saving 
many good schools from unwarranted closure often based on flawed arguments and 
evidence.  Through this work NASS has built up a vast dossier of evidence of the virtue of 
the academic, social, community and economic value to the small rural school. 
 
Bill worked hard with Molly to raise the knowledge of the value of small schools meeting 
with Government ministers from Keith Joseph to Kenneth Baker and with Education 
Department officials at national and local levels.  They also met with Anglican diocesan 
representatives and college leaders, again at national and local levels. 
 

When Molly retired as Chair 
of NASS, Bill took over the 
reins and along with Mervyn 
Benford, Bob Burston, John 
Chamberlain, Roger Hamblin 
and Peter Liell and continued 
to lobby Politicians, 
Educationalists, faith leaders 
����������	Ǥ�����������
�ǯ�ǡ�
meetings and seminars 
addressed by Politicians, 
University Researchers and 
Government Inspectors 
designed to emphasise and 
explore the value of the small 
school, not only to its village 

but also the wider community and the general economy.  Bill continued enthusiastically 
up to 2015 from when our current chair Neil Short slipped seamlessly into the role.  NASS 
will be for ever grateful for the time, energy and commitment Bill gave and for the schools 
his work supported. 
 



 

����ǯ������������������ǫ 
 
Many of you will remember a feature from the Summer 2021 Newsletter.  Where we 
���������������������������� Ǯ	������������ ����ǯ����������������������������������������
Clough in Risegate School in Lincolnshire were learning about the food journey.  Their 
learning included how to cook simple meals. 
 
This article, long with membership of the School Food Plan Alliance, stirred memories 
amongst the NASS committee about their experiences of cooking in schools. 
 
The photograph shows cookbooks/recipes from two different schools which were 
situated 12,000 miles apart.  
 
Ǯ	���� ���� �������ǯ� ���� �� ������������ ����� �������� ����� ���� �������� ������� ����
��������ǯ����������������������������������������������������ich reflected the diverse 
background of pupils in the school. 
 
Ǯ����ǯ���������ǯ����������������������ǡ�������������������������������������ǡ������������
North, New Zealand, and features a wide range of favourite family recipes. 
 
We at NASS are certain that there are many schools providing opportunities for pupils to 
cook and we would love to know if you too have recipe collections similar to those seen 
above.  If you have, then let us know by sending a favourite recipe and we will share these 
in a future newsletter. 



 

Small Schools Month Ȃ June 2022 
 
Many colleagues have already participated in Small Schools Month in the past. 
Here we ask that ONE event during this period should celebrate your uniqueness 
as a small school. It need not be anything which you would not already be doing 
and can be a sports event, a visit which has been enjoyed, visitors into school or a 
specific celebration.  
 
All we ask is that this event is designated as being part of Small Schools Month and 
is publicised as such locally. 
 
Any photographs, articles for the local press can then be sent to NASS and we will 
include them in future Newsletters. 
 
In this way we will be able to highlight the specific contribution which the school 
makes to your local community.    
    

 
Join NASS today 

Please join us and help to support our work. 
As a charity NASS exists for all small schools as a professional association and a 

community organisation. 
Subscription fees per year: 

Please tick below the level of membership you wish to take up: 
 

Personal        £10 
Individual       £15 

Organisation/Associate      £20 
Corporate Groups                            £100 
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Payments may be made to: 

NASS, Co-operative Bank, Account no. 65460203 Sort Code 08:92:99 
Cheques sent to:  Barbara Taylor, Secretary, ����������ǯǡ���������������������ǡ�

Goring-on-Thames RG8 9BD 


