
	

	

SPRING	2019	
	

A word from the Chairman 

at	 NASS	 intend	 to	 send	 our	 own	 response	 and	 would	 urge	 all	
Members/non-members	 to	 do	 the	 same	 to	 indicate	 how	 future	
arrangements	will	impact	upon	the	life	of	the	school.		We	are	concerned	at	
the	outset	with	some	of	the	logistical	issues	raised	how	these	will	impact	
upon	the	two/three	teacher	establishment.		We	would	like	to	share	your	
views	with	NASS	Committee	as	this	will	give	us	a	clear	picture	of	the	issues	
you	see	as	ones	which	may	cause	you	concern.	
	
NASS	 has	 been	 working	 closely	 with	 the	 National	 Association	 of	 Head	
Teachers,	 attending	meetings	 where	 we	 have	 highlighted	 the	 problems	
facing	 small	 schools	 within	 the	 funding	 carousel.	 	 We	 have	 sought	 to	
highlight	 the	 inequalities	 in	 funding	 when	 these	 are	 compared	 to	 Free	
School	expenditure	and	the	salaries	of	CEOs	of	Academy	chains.		It	is	good	
to	see	the	DfE	beginning	to	challenge	the	latter	figures.	
	
				You	may	have	seen		on		social		media		NAHT		and		other		organisations		are	
					seeking	 support	 for	 a	 petition	 on	 funding	 which	 will	 be	 presented	 for	
discussion	in	Parliament.		Under	current	rules	this	has	to	exceed	100,000	
signatures.		If	you	have	not	done	so	then	please,	try	to	support	this	petition.		
Don’t	be	shy	–	get	the	parents,	grandparents		and		friends		of	the	school	to	

							support	this	effort	as	it	will	give	the	government	the	message	that	school	
									funding	needs	to	be	raised	for	the	benefit	of	all	parents	and	students.			
	
									https://petition.parliament.uk/petitions/232220		

Do	it	today!!	–	Closing	date	March	3rd	
	

I	realise	that	most	of	you	will	
have	 enjoyed	 a	 half	 term	
break	 by	 the	 time	 you	 read	
this	message!		Hopefully	the	
recent	 inclement	 weather	
has	 not	 caused	 too	 much	
disruption	 and	 all	 at	 school	
have	managed	to	stay	warm	
and	well.			
	
In	 January	 OFSTED	
presented	 their	 draft	
consultation	document.		We,	
at	 NASS	 intend	 to	 send	 our	
own	 response	 and	 would		
urge			all		Members/non	



	

	

	

	

We	are	at	present	discussing	the	organisation	of	conferences	with	a	number	of	partners.		By	the	time	
you	read	this	newsletter,	discussions	will	have	taken	place	for	events	in	Sheffield,	Truro,	Cumbria	
and	Cheshire.		At	present	information	regarding	dates,	contents	etc.	are	not	available	but	when	these	
are	finalised	you	will	be	the	first	to	know!!	
	
Finally	–	a	word	about	Small	Schools	Week.	
	
It	will	now	be	Small	Schools	MONTH!	
	
We	found	that	 there	were	 issues	with	trying	to	highlight	one	specific	week	as	many	schools	had	
arranged	(very	wisely)	a	range	of	events	well	in	advance.		In	order	to	provide	the	maximum	choice	
and	to	allow	colleagues	greater	flexibility	we	would	extend	the	time	period.	
	

Thus,	the	month	of	JUNE	2019	has	been	designated	as	
	

Small	Schools	Month.	
	

There	need	not	be	any	special	events	planned.		All	you	need	to	do	is	take	one	event	you	have	already	
planned	and	highlight	 this	 fact.	 	We	would	be	delighted	 to	 receive	any	 information/photo/work	
from	children	which	arises	from	your	event.		For	this	may	I	thank	you	in	advance.	
	
It	just	remains	for	me	to	wish	you	all	a	very	enjoyable	term.	
	
Neil.	
	
	

Balancing	a	budget	–	one	school’s	approach	
	

On	January	14th	Neil	was	contacted	by	BBC	Midlands	who	asked	his	thoughts	about	a	school	who	
were	 ‘crowdfunding’	to	raise	money	to	undertake	necessary	repairs	to	their	school.	 	After	giving	
these,	he	sought	further	information,	contacted	the	school	and	the	following	is	the	response	received	
from	Jolanda	Simmonds,	the	head	teacher.	
	
Bayton	CofE	Primary	school	is	small	rural	school	on	the	Worcestershire/Shropshire	border.	 	Our	
PAN	is	15	and	at	capacity	we	have105,	currently	with	94	wonderful	children	on	roll.		There	are	very	
few	children	who	actually	live	in	the	village	and	most	of	our	families	drive	in	from	further	afield.		We	
also	have	a	bus	service	for	children	from	nearby	villages.	
	
I	began	my	headship	at	Bayton	in	September	2017,	following	a	difficult	period	for	the	school.		The	
challenges	 of	 leading	 and	managing	 a	 small	 village	 school	 quickly	 became	 evident,	 but	with	 the	
support	of	the		governors,		staff,		parents		and		community,		we		have		made		a		massive		amount		of	
progress	since	then.	
	
First,	 there	 are	 just	 so	many	 things	 to	 juggle	 alongside	 delivering	 great	 learning	 –	 building	 and	
grounds	maintenance,	transport	logistics,	creating	a	positive	internal	culture	for	our	staff,	building		
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To	get	started	we	set	up	our	‘Just	Giving’	page	with	the	aim	of	raising	£20,000.		Our	hope	is	that	our	
story	 would	 ultimately	 gain	 support	 from	 the	 wider	 community	 and	 so	 far	 we	 have	 not	 been	
disappointed.	
	
It	is	early	days,	but	the	response	so	far	has	been	overwhelmingly	positive	both	from	our	immediate	
community	as	well	as	 further	afield!	 	 	From	the	 loan	of	site	managers	to	carry	out	much	needed	
maintenance,	carpets	being	provided,	to	additional	fundraising	event	suggested	and	carried	out	by	
our	children,	 it	has	been	not	only	inspiring	but	very	humbling.	 	 ‘Fundraising	fever’	has	definitely	
taken	over	in	Bayton!		Most	recently,	two	of	our	pupils	have	carried	out	a	sponsored	horse	grooming	
weekend	and	have	raised	a	 further	£235,	with	other	children	planning	and	preparing	 their	own	
events	and	activities.	
	
Staff,	governors	and	parents	too,	will	be	holding	our	first	fundraising	event	on	February	4th	which	
people	 can	 sponsor	 through	 our	 ‘Just	 Giving’	 page.	We	 plan	 to	 cycle	 on	 exercise	 bikes	 without	
stopping	from	8am	to	3.30pm,	the	aim	of	seeing	just	how	far	we	can	go	and	where	in	the	world	our	
combined	miles	may	have	taken	us	to!		
	
Another	innovation	–	suggested	by	some	of	our	parents	-	is	our	‘Amazon	Wishlist’	whereby	families	
can	 purchase	 core	 resources	 and	 equipment	 for	 the	 children	 –	 things	 like	 glue	 sticks,	 paints,	
measuring	cylinders	and	coloured	paper.	We	have	also	received	various	donations	from	anonymous	
donors	within	the	wider	community,	people	who	have	no	connections	to	our	school.		
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relationships	in	the	community	and	so	much	more.		We	have	no	site	manager	and	our	staff	have	to	
wear	many	different	hats	to	ensure	the	school	functions	well.	 	But	we	all	pull	together	to	make	
Bayton	great.		When	I	speak	to	the	heads	of	other	small	village	schools,	I	know	they	face	similar	
challenges	–	it	is	a	National	picture	shared,	not	just	here	at	Bayton.		The	reality	is	we	are	all	being	
asked	to	do	more	with	less!		So	why	did	we	begin	our	fundraising	project?		As	a	school,	we	recognise	
that	tight	budgets	are	here	to	stay	–	and,	rather	than	simply	putting	our	head	in	our	hands,	we	want	
to	be	proactive	and	take	action.  Our	building	 is	old	and	so	we	have	a	 long	 list	of	maintenance	
requirements;	but	providing	a	quality	first	curriculum	for	all	our	children	based	on	enrichment	
opportunities	remains	our	top	priority.		So,	we	need	to	be	flexible	and	innovative.		I’m	sure	that	I	
am	
	

am	 not	 the	 only	 headteacher	 or	 staff	
member	who	has	 spent	 their	holiday	or	
weekend	in	school	painting	classrooms!	
	
From	 discussions	 with	 the	 leadership	
team,	governors	and	our	pupil	leadership	
team,	 we	 decided	 to	 hold	 fundraising	
events	 in	 order	 to	 supplement	 our	
budget.		If	we	are	to	continue	to	thrive	as	
an	outstanding	school,	as	well	as	meeting	
the	needs	of	an	aging	building,	we	have	to	
do	 something	 new	 and	 different	 rather	
than	just	relying		
on	our	PTA,	who	already	do	a	great	job.	
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Although	it	 is	 fantastic	that	people	are	able	to	support	the	school	 in	this	way;	one	could	
argue	 this	mask	 the	 problem	 small	 schools	 face	 day	 to	 day.	 By	 addressing	 the	 funding	
challenge	head-on,	we	are	disguising	the	message	that	the	funding	formula	for	rural	schools	
is	not	adequate.	Is	it	fair	that	all	schools	need	to	meet	the	same	criteria,	but	funding	is	based	
on	pupil	numbers?	Is	it	right	that	we	are	tasked	with	doing	the	same	as	larger	schools	yet	
have	less	funding	in	which	to	do	so?	Does	this	help	the	future	of	small	rural	village	schools	
long	term?		I	don’t	have	the	answers	to	these	questions,	but	what	I	do	have	is	a	fantastic	
school	filled	with	proactive	parents/carers,	governors	and	staff	who	all	work	tirelessly	to	
provide	the	best	education	for	all	our	children.	Long	may	that	continue!	
	
To	make	matter	even	worse,	that	same	week	saw	a	report	that	an	academy	chain	had	
been	 loaned	 £1.1million.	 This,	 and	 other	 similar	 financial	 disclosures	 about	 the	
salaries	of	CEOs	of	these	chains	highlights	yet	again	the	huge	imbalances	in	funding	
being	faced	by	maintained	schools.	Our	colleagues	in	NAHT	are	conducting	a	high-
profile	 campaign	 to	 raise	 public	 awareness	 and	 questions	 are	 being	 asked	 in	
Parliament,	where	a	full	debate	will	take	place	in	near	future.	
	
NASS	had	numerous	responses	from	member	schools	mentioning	the	impact	of:	
	

• Good	teachers	at	the	top	of	their	scale.	
• Demographics,	with	Reception	intakes	lower.	
• Increase	in	pensions	and	teachers’	salaries	
• Paying	Apprenticeship	levy,	from	which	they	received	no	benefit.	

	
When	 trying	 to	 balance	 their	 budgets,	 varied	 strategies	 were	 being	 used	 to	 tackle	 this	
problem:	
	

• Using	reserves	to	balance	budget.	
• Cutting	back	on	ancillary	staff	hours.	
• Reducing	bought	in	services.	
• Cutting	back	on	supply	teachers,	with	the	headteacher	stepping	in.	
• Using	fundraising	projects.	

	
NASS	would	be	delighted	to	hear	from	other	colleagues,	who	are	experiencing	or	will	be	
faced	 with	 funding	 dilemmas	 over	 the	 next	 two	 years.	 	 This	 will	 allow	 us	 to	 provide	
evidence	to	the	teacher	unions	who	are	fighting	the	cause	for	all	schools.	
	
And	more	funding	issues:	
	
From	an	article	by	Sally	Weale	The	Guardian	Education	Correspondent	on	12th	October	
2018.		
	
“More	 than	 four	 in	 10	 rural	 schools	 in	 England	 are	 undersubscribed	 and	 so	 facing	
significant	budget	shortfalls,	forcing	headteachers	to	multi-task	in	a	variety	of	roles	to	cut	
costs,	according	to	a	survey.		To	save	money,	heads	taking	part	in	the	survey	by	THE	KEY	–	
an	information	service	used	by	half	of	English	schools	–	said	they	undertook	multiple	roles	
to	keep	their	school	running,			
	



	

 
including	driving	the	minibus,	doing	the	gardening,	cleaning	and	lunchtime	supervision.		
More	than	9	in	10	teach	regularly;	81%	are	also	the	designated	safeguarding	lead,	and	
53%	lead	a	department	or	curriculum	area.		Another	consequence	of	low	pupil	numbers	
is	more	examples	of	wide	mixed	age	and	ability	working.  

 
play	in	their	communities	and	the	challenges	they	face,	which	is	why	we	have	introduced	a	new	
factor	 in	 the	 national	 funding	 formula	 to	 recognise	 that	 and	 set	 aside	 £25m	 specifically	 to	
provide	support	to	these	schools.”	
 

 
HIGH PERFORANCE – AS EVER! 

 
NASS	regularly	analyse	results	of	Ofsted	inspections.	We	and	Ofsted	regard	100	and	below	as	
‘small’	but	the	DfE,	with	secondary	education	also	in	mind,	tends	to	use	200.	During	the	last	year	
88%	of	schools	below	125	gained	‘outstanding’,	good’	or	‘remain	good.’	The	rest	had	78%	so	
judged.	
	
This	positive	performance	differential	reflects	very	accurately	precisely	what	three	rounds	of	
DES	 SATS	 results	 told	 us	 in	 the	 late	 1990s.	 Small	 schools	 with	 less	 than	 70	 pupils-	 those	
unpublished	in	effect	for	fear	of	individuals	being	identifiable-	consistently	out-performed	the	
rest	across	all	three	test	subjects,	scoring	100%	in	all	three	subjects	far	more	often-	as	reported	
in	Parliament.	
	
In	 2006	 the	 Scottish	 Parliament	 completed	 an	 exceptionally	 thorough	 survey	 of	 school	
performance-	 including	 socio-economic	 factors	 like	 school	 meals	 and	 clothing	 grants-	 and	
published	results	showing,	 in	effect,	the	smaller	the	school	the	better!	And	they	have	a	lot	of	
them.	
	
	

(These	 comments	 raised	 eyebrows,	 as	
most	small	school	headteachers	do	some	
of	the	above	automatically	as	part	of	their	
work,	 also	 wide	 mixed	 age	 classes	 are	
common	 place…..AND	 small	 school	
headteachers	 say	 they	 can’t	 afford	 to	
belong	 to	The	Key	because	 of	 the	 annual	
fees!).	
	
A	Department	of	Education	spokesperson	
said	 new	 national	 funding	 arrangements	
meant	 that	 a	 small	 rural	 primary	 school	
could	attract	up	to	£135,000	in	funding	to	
meet	their	fixed	costs:		“We	recognise	the	
importance	of		rural		schools,	the	role	they	
	
	
	
	



	
	

	

	

In	a	major	comparative	survey	Ofsted	reported	a	place	for	small	schools	in	national	provision	as	a	
whole	in	view	of	their	academic	achievements	and	their	contribution	to	their	communities.	In	that	
survey	they	reported	quality	of	teaching	in	smaller	schools	was	better-	with	more	good	teachers.		
	
When	it	changed	from	seven	grades	to	the	present	four,	and	allowing	the	system	to	bed	in,	Ofsted	
produced	a	summary	of	 teaching	achievement	using	 those	grades.	 	The	most	 ‘outstanding’	and	
‘good’	grades	came	in	schools	with	under	50	pupils,	while	the	next	best	were	those	with	51-100	
pupils-	against	the	rest	of	the	system.	
	

	
NASS	 finds	 when	 arguments	 for	 closure	 are	 made,	 claiming	 small	 schools	 are	 academically	
unviable.		This	seems	plausible	on	the	surface	but	is	a	mask	for	the	real	reasons,	always	financial.	
Proposers	deny	performance	 realities	with	 tired	old	 shibboleths	 that,	 on	 the	 surface	 can	 seem	
plausible	 to	more	gullible	analysis.	Such	claims	are	wholly	unsubstantiated	and	unwarrantedly	
disparage	the	quality	of	what	small	school	communities	do,	not	least	their	teachers.	Ofsted	valued	
school/community	 partnerships,	 as	 mutually	 enriching	 and	 evident	 in	 countless	 studies	 and	
reports	across	the	UK.	
	
It	can	be	fairly	claimed	that	small	school	per	pupil	costs	are	usually,	but	not	always,	higher	than	
elsewhere.	Rationalisation	 argues	 ‘typical’	 economies	of	 scale.	 	 That	 argument	has	 commercial	
justification,	 but	 children	 and	people	 are	not	 cans	 of	 beans.	 Economies	 of	 scale	 do	not	 always	
achieve	the	same	outcomes.		Long-term	cost	benefits	matter.		Large	becomes	ever	more	difficult	
to	 manage	 and	 leadership	 is	 a	 far	 more	 significant	 challenge.	 	 Academies	 have	 reflected	 the	
problem	and	gradually	their	achievements	are	being	seen	as	less	grandiose	than	claimed.		There	
is	real	danger	that	 top-down	governance	will	seek	to	close	smaller	schools,	aiming	to	profit	on	
sales	of	land	and	premises.		NASS	knows	examples.	
	
The	small	school	model	has	so	much	going	for	its	children	and	families.		The	master-apprentice	
model	of	teaching	and	learning	is	more	available	with	mixed	age	and	ability	groups	and	has	huge	
historical	credibility.		Ofsted	noted	the	significance	of	the	‘teaching	head’,	and	the	full	awareness	
of	all	stuff	of	all	the	children	and	families.	Smaller-scale	provision	is	possible	in	urban	areas	and	
does	still	occur	occasionally.	
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Quality	 of	 teaching	 and	 home	
background	 are	 the	 two	 factors	 of	
school	 performance	 consistently	
shown	to	govern	ultimate	outcomes.	
Inspection	 reports	 across	 the	 UK	
consistently	 praise	 the	 positive	
relationships	 of	 small	 schools	 with	
parents	who	become	much	more	on	
the	 same	wavelengths	as	 a	 result	of	
the	close	interactions	possible.	
	



	

	

	

	
SMALL	SECONDARY	QUALITY	

	
	

 
																	Cartmel	Priory	Secondary	School	
	
The	school	believes	it	is	a	friendly,	vibrant	and	fiercely	ambitious	school,	where	every	student	is	
treated	as	an	individual.	There	is	a	commitment	to	making	a	difference	for	all	the	young	people.	
The	aim	is	to	ensure	all	students	are	fully	equipped	with	the	skills	and	values	to	enable	them	to	
lead	 fulfilling	 adult	 lives	 and	 careers.	 This	 is	 achieved	 by	 focusing	 on	 their	 entitlement	 to	 the	
highest	quality	education,	which	develops	a	love	of	learning.	
	
Academic	 standards	 are	 a	 priority;	 exceptional	 results	 are	 a	 product	 of	 not	 only	 high-quality	
teaching	but	also	of	the	excellent	care	and	support	offered	to	all	students.	The	‘family	feel’	of	the	
small	school	offers	security	and	a	supportive	environment	where	learning	can	be	tailored	to	the	
individual	 needs	 of	 students.	 	 Once	 again,	 small,	 human-scale	 provision	 brings	 people	 more	
effectively	 together	 despite	 traditional	 doubts.	 For	 Settlebeck,	 the	 2018	Ofsted	 grade	 of	 ‘good’	
makes	that	very	point	about	the	effectiveness	of	the	model.	
	
But	Settlebeck	 is	not	 the	only	small	secondary	school	 in	Cumbria	 to	achieve	this.	 	 	 John	Ruskin	
Secondary	with	147	on	roll	continued	to	be	good	in	its	2018	Ofsted,	with	pupil	progress	amongst	
the	highest	6%	of	that	achieved	nationally:		Cartmel	Priory	School	with	346	on	roll,	was	also	judged	
as	continuing	to	be	good	in	2017,	with	significantly	above	national	average	results.		These	schools	
all	cater	for	pupils	aged	11-16.	
	
Fairfield	 High	 School	 from	Herefordshire	 presented	 its	 story	 at	 the	 House	 of	 Commons	 Small	
School	Conference	organised	by	NASS	along	with	Armathwaite	First	School.		Fairfield	was	graded	
by	Ofsted	in	2006	as	being	outstanding,	with	330	on	roll.		Subsequent	Ofsteds	continued	to	grade	
the	school	outstanding,	in	2009	with	its	numbers	increased	to	372	and	again	in	2013	with	415	on	
roll.		In	2014	it	reopened	as	an	Academy.		Ofsted	inspections	of	small	secondary	schools	continue	
to	show	that	the	view	of	a	minimum	roll	around	500/600	is	necessary,	below	which	a	school	is	
unviable,	is	flawed.	
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Small	 secondary	 schools	 provide	 high	
standards	 of	 education.	 Settlebeck	
School	 is	 a	 small	 co-educational	
secondary	school	with	academy	status.	
It	is	located	in	Sedbergh	in	the	English	
county	 of	 Cumbria,	 drawing	 pupils	
from	 a	 radius	 of	 at	 least	 of	 ten	miles,	
and	a	total	number	on	roll	of	about	160.	
It	has	been	praised	for	the	quality	of	its	
education,	 leadership	 and	 overall	
provision,	 including	 access	 to	 the	
European	 Baccalaureate	 options,	 and	
well	met	SEND	pupil	needs.		
	



	

	

	

	
FREE	SCHOOLS	

	
Free	schools	were	first	given	approval	in	the	Academies	Act	2010,	which	stipulated	that	all	new	
schools	had	to	be	academies	or	free	schools.	The	first	24	free	schools	opened	in	autumn	2011.	
	
Key	facts	about	Free	schools:	
	

• Are	funded	by	the	government	but	aren’t	run	by	the	local	council.		They	have	more	control	
over	how	they	do	things.	

• Are	all	ability	schools	so	can’t	use	academic	selection	processes.	
• Can	set	their	own	pay	and	conditions	for	staff.	
• Can	change	the	length	of	school	terms	and	the	school	day	
• Don’t	have	to	follow	the	National	Curriculum.	
• Are	inspected	by	Ofsted	from	the	third	year	onwards.	

	
Currently	a	higher	proportion	of	Free	Schools	have	been	rated	‘good’	or	‘outstanding’	than	other	
types	of	schools	inspected	under	the	same	framework.	

	

	
																					Dilwyn	Free	School	
Factor	NASS	 recognises	 as	 driving	 the	 remarkable	 enduring	 success	 of	 children	 educated	 in	
smaller	schools.	
	
However	last	year	a	steady	flow	of	criticism	gathered	pace	–	not	least	the	costs	involved.		Free	
schools	are	often	in	areas	where	the	places	are	not	needed.		Teaching	unions	and	other	critics	
say	they	take	money	and	pupils	 from	existing	schools,	 increase	segregation	and	division	and	
lead	to	the	break-up	of	the	state	school	system.		Last	year,	the	National	Audit	Office	warned	that	
the	 programme	 had	 run	 up	 a	 bill	 of	 billions	 of	 pounds,	 due	 to	 staggering	 procurement	 and	
construction	costs,	while	existing	schools	were	falling	into	disrepair.	
	
Earlier	this	year	it	emerged	that	66	new	free	schools	partially	closed	or	failed	to	open	at	all.		This	
was	estimated	to	have	cost	£150m	in	start-up	costs	and	capital	funding.		The	DfE	is	still	buying	
large	swathes	of	land	to	maintain	the	political	target	for	expansion	of	the	programme.	
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At	 present	 there	 are	 442	 schools	 open,	 with	
more	 planned.	 	 NASS	 has	 member	 schools	
which,	 threatened	with	 closure	 by	 their	 L.A.,	
used	 their	 community	 support	 and	 financial	
help	to	fight	against	the	demise	of	their	school.			
They	succeeded	in	establishing	Free	Schools	to	
maintain	a	focal	point	of	their	community.	
	
Free	 schools	 are	 also	 established	 by	 parents	
wanting	 a	 different	 approach	 for	 their	
children.	 	 The	 children	 experience	 a	 secure	
teaching	 and	 learning	 environment	 with	
parents	 and	 teachers	 more	 on	 the	 same	
wavelengths	 –	 values,	 standards	 and	
expectations.		This	is	the	
	
	
	
	



	

	

	

 
OFSTED	academy	inspections	

	
The	messages	are	distinctly	mixed	and	as	yet	far	from	the	quality	argued	for	the	concept.		Here	
are	examples	from	3	inspections.	
	
Diocese	of	Norwich	Education	and	Academies	Trust	(DNEAT)	
	
 
												
	
	
	
	
	
	
	
	
	
	
	
The	review	said	that:	‘high	expectations,	coupled	with	a	strong	focus	on	accountability,	secured	
in	a	cohesive	and	well-supported	learning	community’	have	facilitated	‘rapid	improvement’.	
	
Ofsted	started	the	review	by	visiting	six	DNEAT	academies	who	were	due	for	inspection	and	was	
followed	by	a	visit	to	the	central	Trust	team.		The	six	academy	inspections	all	resulted	in	‘good’	
outcomes	and	the	review	of	the	Trust	was	extremely	positive,	backing	up	the	outcomes	found	
in	the	academies.	
	
The	review	reported	that	senior	leaders	and	trustees	were	clear	that,	in	the	early	stages	of	the	
Trust’s	evolution,	the	rate	of	school	improvement	was	too	slow.		However,	it	noted	a	positive	
change:	
‘recent	inspections….and	Trust	-wide	assessment	information	reflect	a	positive	pattern	of	ongoing	
change.	 	 Pupils	 are	 making	 better	 progress	 because	 of	 the	 quality	 of	 teaching,	 learning	 and	
assessment	 is	 improving.	 High-level	 ambition	 and	 raised	 expectations	 are	 at	 the	 heart	 of	 this	
cultural	shift.’			
	
The	review	said	that	the	Trust	has	built	on	‘previous	successes	and	sustained	a	relentless	focus	on	
improving	the	quality	of	education’	
	
Academy	Trust	of	Melksham	(ATOM)	
	
ATOM	was	 set	up	by	 seven	 local	 authority	 schools	 in	 the	 region	after	 they	voted	 to	become	
academies	in	2015.		The	Academy	consists	of	8	schools,	7	primary	and	one	secondary	providing	
education	for	pupils	11-18.			
	
The	trust	was	chosen	for	a	focused	review	after	performance	concerns	in	some	of	its	academies.		
Of	the	seven	schools	inspected	in	April	2018,	all	of	which	had	been	part	of	the	trust	since	2015		
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The	Diocese	of	Norwich	Education	and	
Academies	 Trust	 (DNEAT)	 has	 been	
highly	praised	in	its	recent	Ofsted	Multi	
Academy	Trust	review	(May	2018)	 for	
strong	leadership,	quality	teaching	and	
a	 culture	 of	 collaborative	 learning.		
DNEAT	has	30	schools,	29	are	primary	
and	 1	 secondary	 providing	 education	
for	 pupils	 11-18.	 	 There	 are	 6	
federations	of	schools	led	by	executive	
headteachers.	
	 	



	

	

	

	

	
	
In	terms	of	performance,	Ofsted	said	that	in	2016	pupils	in	the	trust’s	primary	schools	made	
less	progress	at	key	stage	2	than	other	pupils	nationally.	This	was	particularly	so	 in	maths,	
with	two	schools	in	the	bottom	10	per	cent	of	schools	nationally	for	progress.		Disadvantaged	
pupils	also	“do	not	make	good	enough	progress”	at	key	stage	2	and	key	stage	4,	 the	report	
stated.		The	procedures,	for	checking	the	accuracy	of	identification	and	quality	of	provision	for	
pupils	with	special	educational	needs	and/or	disabilities,	are	 ‘inconstant’	and	the	 impact	of	
additional	funding	for	SEND	pupils	is	‘not	monitored	effectively	at	trust	level’	
	
The	Diocese	of	Leicester	Academies	Trust	(DLAT)	
	
	
	
	
	
	
	
	
	
	
	
	
	
The	Trust	has	not	ensured	that	there	is	a	clear	vision	for	its	purpose	and	aims.	 	There	is	no	
clarity	as	to	how	the	strapline	‘Transforming	the	lives	of	children	and	young	people’	translates	
into	purpose’.	
	
The	Trust	has	been	too	slow	to	establish	a	clear	vision.		Action	taken	to	address	some	areas,	
identified	as	in	need	of	improvement,	has	been	too	slow.		The	considerable	amount	of	work	
undertaken	 by	 the	DLAT	 staff	 is	 not	 underpinned	 by	 an	 effective	 strategic	 plan.	 	 Although	
pupils’	outcomes	are	improving,	they	are	not	doing	so	quickly	enough	to	bring	them	into	line	
with	national	averages.	
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and	 were	 previously	 ‘good,’	 four	 were	
judged	as	‘requires	improvement’,	two	to	
be	 ‘inadequate’	 and	 only	 one	 remained	
‘good.’	Inspectors	said	the	trust	currently	
“lacks	 the	 capacity”	 to	 secure	 the	 rapid	
improvement	 that	 the	 majority	 of	 its	
schools	 now	need	 to	make.	 	 They	 added	
that	confusion	over	who	is	responsible	for	
making	 key	 strategic	 decisions	 is	
particularly	worrying	with	 regard	 to	 the	
trust’s	board	and	schools’	local	governing	
bodies.	
	

Seend	CofE	Primary	School	
	

Redmile	Primary	School	pleased	at	
maintaining	‘Outstanding’	Ofsted	rating	

	

The	 Trust	 was	 created	 in	 March	 2013	 with	
three	academies,	it	expanded	to	11	academies	
during	 2014.	 	 Three	 more	 academies	 have	
joined	the	trust	since	April	2017.	 	Currently,	
the	 inspection	 outcomes	 for	 the	 Trust’s	
academies,	including	the	most	recent	focused	
inspections,	are	as	follows:	1	is	Outstanding,	5	
are	Good,	5	 require	 Improvement	and	3	are	
yet	to	be	inspected	since	joining	the	trust;	all	
of	which	were	judged	to	be	good	at	their	last	
Ofsted.	
	
The	main	findings	of	the	Focused	Review:	
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The	 effectiveness	 of	 the	 trust’s	 governance	 arrangements	 is	 inconsistent.	 	 Some	 local	

governing	 bodies	 have	 a	 clear	 understanding	 of	 their	 responsibilities	 and	 are	 highly	

effective	 in	 their	 rolls.	 	However,	 there	 is	 a	 lack	 of	 connection	between	 local	 governing	

bodies	and	the	groups	that	should	hold	them	to	account,	namely	the	directors.		Directors	

have	not	used	the	information	with	which	they	are	provided	to	hold	local	governing	bodies	

to	account.	

	

These	inspection	reports	reflect	the	variety	of	outcomes	from	Ofsted	inspection	results.	

	

	

Ofsted	Consultation:	New	Inspection	model	
	

Ofsted	is	consulting	on	its	new	inspection	arrangements	and	a	seemingly	new	or	restored	

priority	for	curriculum	coverage,	given	recent	decades	of	pressure	on	schools	to	meet	test	

targets.	

	

The	 consultation	 sets	 out	 Ofsted’s	 proposed	 changes	 to	 the	 education	 inspection	

framework,	which	will	apply	to	all	education	inspections.		It	includes	proposals	specific	to	

early	 years,	 maintained	 schools,	 academies,	 non-association	 independent	 schools,	 and	

other	education	and	skills	providers.		Ofsted	is	seeking	our	views	on	how	these	changes	will	

work	in	practice	for	each	individual	education	remit.	

	

The	main	areas	of	focus	for	the	consultation	are:	

	

• Focusing	on	the	curriculum.	

• Helping	to	reduce	workload.	

• Ensuring	that	all	learners	have	access	to	education.	

• Separating	 judgements	 about	 learners’	 personal	 development	 from	

judgements	about	learners’	behaviour	and	attitudes.	

	

NASS	is	responding	and	one	observation	already	is	that	two	days	would	be	a	nonsense	for	

small	schools	where	the	same	staff	will	be	quizzed	about	their	three	or	four	subjects	and	

the	same	books	and	children	looked	at.	

	

The	Draft	Education	Inspection	Framework	2019:	inspecting	the	substance	of	education	

consultation	document	seeks	our	views	on	the	proposals	for	changes	in	education	

inspection	framework	from	September	2019.		There	are	7	different	aspects	in	the	

consultation	which	ask	for	responses.	

	

It	is	essential	that	those	who	work	in	schools	respond	to	the	appropriate	consultation	

materials	to	ensure	that	their	views	are	noted.	

	

The	other	document	to	be	looked	at	is	the	Draft	Maintained	Schools	and	Academies	

Inspection	Handbook.		This	includes	maintained	nursery	schools.		The	section	on	Before	

the	Inspection	is	important	to	read:	

	



	

	

	

• Ofsted	will	contact	the	school	by	telephone	before	10am	to	announce	an	inspection	
will	take	place	on	the	following	school	day.	(p17)	
	

• If	the	headteacher	is	unavailable,	Ofsted	will	ask	to	speak	to	the	most	senior	member	
of	staff	available.	(p17)	
	

• On	the	afternoon	prior	to	the	inspection,	the	lead	inspector	will	have	a	conversation	
with	school	leader.	(18)	
	

Further	details	are	listed	on	page	19	onwards.	
	
	
	

Winston	Churchill	Fellowships	
	
Neil	s	a	Churchill	Fellow,	following	his	visit	to	New	Zealand	in	2008	looking	at	‘Leadership	in	
the	Small	Primary	school’,	is	always	anxious	to	hear	and	meet	other	members	of	the	group	who	
study	educational	subjects.	
	
In	November	he	was	delighted	to	meet	Fiona	Ramsey	who	had	visited	Colombia	earlier	that	
year	to	look	at	a	model	of	education	within	that	country.		She	agreed	to	write	a	brief	article	
about	her	experiences.	
	
Colombia’s	 “New	 School”	 (“Escuela	 Nueva”)	 model	 –	 investigating	 a	 more	 social	
approach	to	learning	with	the	Winston	Churchill	Memorial	Trust*	
	
*The	Winston	Churchill	Memorial	Trust	awards	around	one	hundred	Fellowships	to	UK	citizens	
every	 year.	 Fellowships	 enable	 individuals	 to	 travel	 abroad	 to	 investigate	 inspiring	 and	
innovative	practice	in	other	countries,	and	return	to	provide	ideas	and	recommendations	for	the	
benefit	of	people	across	the	UK	(www.wcmt.org.uk).	Fiona	Ramsay,	a	charity	sector	professional	
from	London,	 travelled	 to	Colombia	 in	 September	and	October	2018	 to	 research	 the	 “Escuela	
Nueva”	education	model.	

	
Colombia’s	“Escuela	Nueva”	
	
Escuela	Nueva,	an	education	model	with	origins	in	Colombia,	is	an	internationally	renowned	
student-centred	 pedagogy	 that	 is	 now	 being	 used	 in	 nineteen	 countries	 across	 the	 globe,	
including	most	recently	 in	 two	UK	schools	with	support	 from	UK	NGO	Maslaha	(read	more	
about	the	pilot	programme	here).	
	
The	model	was	first	established	as	a	solution	to	the	large	number	of	out-of-school	children	in	
the	rural	areas	of	Colombia.	With	inspiration	from	a	wide	range	of	international	sources	such	
as	 Montessori	 Schools	 (one	 of	 the	 pioneers	 of	 vertical	 learning)	 and	 social	 constructivist	
theorists,	founder	Vicky	Colbert	designed	a	model	that	was	flexible	(i.e.	children	could	“pick	
up	where	they	left	off”	after	time	away	from	school	and	were	encouraged	to	work	at	their	own	
pace),	centred	on	the	learner.		Classrooms	were,	and	in	many	cases	still	are,	multi-grade.	
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(i.e.	 two	 or	 more	 grades	 per	 classroom)	 due	 to	 there	 being	 few	 students	 and	 even	 fewer	
teachers.	
	

Observation	one:	students	in	rural	small	schools	had	a	greater	perceived	level	of	autonomy	

A	unitary	school	(a	school	with	a	single	class)	that	I	visited	in	Cali	–	consisting	of	one	teacher,	
twenty-five	 pupils	 and	 six	 school	 grades	 (including	 pre-school)	 –	 demonstrated	 just	 how	
effective	a	multi-grade	environment	can	be	for	developing	learner	autonomy.	Students	move	
through	learning	activities	alone	or	in	small	groups	using	Escuela	Nueva	learning	guides,	which	
have	been	specifically	designed	to	facilitate	independent	learning	and	groupwork,	checking	in	
with	the	teacher	only	at	critical	moments.	A	teacher	of	a	multi-grade	school	in	Manizales	told	
me	that	her	class	works	so	effectively	in	autonomous	groups	that	she	can	plan	future	classes	
and	take	coffee	breaks	 in	the	knowledge	they	will	continue	what	they	are	doing	without	her	
constant	oversight.	Interestingly	in	larger	urban	schools,	where	students	typically	worked	on	
the	same	course	material	at	the	same	time,	I	noticed	that	teachers	often	introduced	activities	to	
the	whole	class	using	teacher-led	instruction,	which	detracted	from	student	autonomy	and	one	
of	the	key	selling	points	of	the	Escuela	Nueva	model.		

 
	

Observation	two:	students	in	rural	small	schools	support	younger	students	to	learn	basic	
literacy	and	numeracy		

In	all	the	schools	I	visited,	students	help	one	another	with	school	work	–	an	essential	function	
of	the	cooperative	learning	aspect	of	the	Escuela	Nueva	model.	This	philosophy	is	also	useful	
when	it	comes	to	younger	students	learning	basic	literacy	and	numeracy.	When	finished	with		

	



	

	

	

their	own	work,	older	 students	 in	multi-grade	 classrooms	are	encouraged	 to	 support	 their	
younger	peers	with	reading	and	basic	math	problems.	Older	students	 in	 turn	develop	their	
ability	to	teach	and	problem-solve.	

Observation	 three:	 a	 strong	 affinity	 with	 the	 local	 community	 strengthens	 the	 social	
aspect	of	the	learning	model	

Unsurprisingly,	 Colombia’s	 rural	 schools	 have	 a	 much	 stronger	 connection	 with	 the	 local	
community	than	schools	based	 in	cities.	One	rural	school	 I	visited	 in	 the	Cali	region	 invites	
parents	in	on	a	quarterly	basis	to	discuss	curriculum	and	ways	they	can	contribute	to	students’	
learning.	Recently,	a	mother	led	a	yoga	session	and	another	a	dreamcatcher-making	workshop.	
One	of	the	current	whole-class	projects	is	a	community	mapping	activity,	which	also	involves	
parents.	Another	rural	school	close	to	Cali	encouraged	community	interactions	with	a	garden	
patch,	which	primarily	grows	medicinal	plants.	Parents	help	nurture	the	patch	with	students,	
who	can	take	clippings	home	to	share	with	their	families.	Many	of	the	medicinal	uses	of	the	
plants	come	from	local	and	indigenous	knowledge.	Teachers	told	me	that	involving	the	family	
in	 this	 way	 makes	 education	 more	 relevant	 to	 students	 and	 strengthens	 their	 sense	 of	
responsibility	and	commitment	when	they	see	their	families	are	supportive	of	their	education.	

	

Fiona	will	be	sharing	her	final	report	for	the	Winston	Churchill	Memorial	Trust	with	all	findings	and	
recommendations	in	early	2019.	You	can	follow	her	on	LinkedIn	to	read	the	final	report.	

	
Update	on	Maintained	Nursery	School	funding	
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Towards	 the	 end	 of	 January,	 while	
appearing	 before	 the	 Education	 Select	
Committee,	 the	 Secretary	 of	 State	 for	
Education	 was	 again	 asked	 by	 MPs	 for	
reassurance	 around	 maintained	 nursery	
school	funding.			
	
Lucy	Powell	MP	reminded	the	Secretary	of	
State	 that	 transitional	 funding	 is	 soon	 to	
run	out	and	expressed	that	she	and	others	
were	 greatly	 concerned	 that	 “the	
comprehensive	 spending	 review	 is	 going	
to	come	too	late	for	many	of	the	decisions	
about	those	nurseries.”	
	
In	his	response,	the	Secretary	of	State	spoke	
in	positive	terms	about	maintained	nurseries,	
praising	 the	 breadth	 and	 quality	 of	 their	
offerings.	 	 He	 also	 made	 it	 clear	 that	 he	
recognised	 the	 difference	 between	
maintained	nurseries	and	other	providers.	
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However,	despite	saying	he	was	‘hopeful’	for	the	future	of	maintained	nurseries,	he	reiterated	that	
any	decisions	would	be	a	part	of	the	spending	review.	
	
NAHT	 is	 working	 with	 Early	 education	 and	 the	 All-Party	 Parliamentary	 Group	 (APPG)	 on	
Maintained	Nursery	Schools,	Nursery	and	reception	Classes	to	campaign	for	funding	to	secure	the	
future	of	our	maintained	nursery	schools.	
 
 

 
 
 
 
 
	
.		

Cllr.	Antoinette	Bramble	chair	of	the	
Local	 Government	 Association’s	
Children	 and	 Young	 Peoples	 Board	
was	 pleased	 that	 the	 Education	
Committee	recognises	the	important	
role	 maintained	 nursery	 schools	
play	 in	 supporting	 disadvantaged	
children.	 	 Good	 quality	 early	 years	
education	is	vital	in	helping	children	
get	the	best	start	in	life,	and	despite	
the	 good	 intentions	 of	 the	 30	 hour	
free	 child	 care	 scheme,	 insufficient	
funding	 is	 impacting	 on	 the	 quality	
of	provision	and	support	for	children	
with	special	needs.	
	
π	

	

Councils	 have	 grave	 concerns	 about	 the	
future	 of	 maintained	 nurseries	 if	 the	
current	funding	does	not	continue	beyond	
2020.	 	 This	 could	 have	 a	 detrimental	
impact	 on	 disadvantaged	 children	 and	
those	 with	 special	 education	 needs,	 for	
whom	maintained	 nurseries	 a	 life	 line	 of	
vital	support.		This	provision	is	now	under	
threat	 unless	 government	 commits	 to	 an	
extra	year	of	funding	in	2020/21	as	part	of	
wider	work	to	find	a	long-term	sustainable	
funding	solution	in	the	spending	Review.	
	



	

	

	

	

	
	

Join NASS today	

Please join us and help to	support	our	work. 
As	a	charity	NASS	exists	for	all	small	schools	as	a	professional	association	and	a	community	

organisation.	
Subscription	fees	per	year:	

Please tick below the level of membership you wish to take up: 
 

Personal £10  Individual School £15  Organisation/Associate £20  Corporate Groups £100 
 
 

Title:  ………….   First Name: ………………………. 
 

Surname: …………………..  Tel: …………………… 
 

Email: …………………………………………………… 
 

…………………………………………………….. 
 

Address: ……………………………………………….. 
 

……………………………. Post Code: ……………… 
 

School or Organisation: ……………………………. 
 

……………………………………………………………. 
Payments may be made to: 

NASS, Co-operative Bank, Account no. 65460203 Sort Code 089299 
Cheques sent to:  Barbara Taylor, Secretary, Quarrenden’, Upper Red Cross Road, Goring-on-Thames RG8 9BD 

	
Chairman:	Neil	Short	0845	223	5029,	0114	287	2563,	07818	413254	
Information	Officer:	Mervyn	Benford	01295	780225,	07796	104556	
Early	Years	Advisor:	Kathryn	Solly	0118	945	4694,	07970	924616	

Head	Teacher	Liaison	Officer:	Julie	Kelly	West	Meon	CofE	Primary	School	01730	829213	
	

The	‘all	or	nothing’	
Circumstances	of	Julie	
Kelly’s	Small	school	have	
taught	her	Lessons	about	
budge	Management	that	
could	Benefit	all	school	
leaders	

Your	Contributions	
would	be	greatly	
appreciated	

	
Our	 next	 newsletter	 will	
focus	 on	 Isolation	 and	
Collaboration	 and	 its	
impact	on	small	schools.			
	
If	you	have	any	contributions	
regarding	 these	 aspects	 of	
school	life,	we	would	be	very	
pleased	 to	 receive	 them	 –	
whether	positive	or	negative,	
please	 include	 photos	 as	
appropriate	
	


